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Student Assessment and Reporting:
JUNIOR HIGH TEACHER SUPPORT DOCUMENT
Edmonton Catholic Schools

Philosophy

The process of assessing, reporting and conferencing has changed from a teacher-directed approach to
a collaborative on-going process designed to support and enhance learning.

Within the process, the teacher, the parent/guardian and the student become active participants in
reviewing and communicating the progress of the student and in offering recommendations which will
encourage further growth and development. The student progress report is only one component of
the reporting process.

Teacher Attitudes and Beliefs

According to the literature (Stiggins, 2001; Shepard, 2000; Violato et al., 1998; and Wright, 2001)
cited in a recent study commissioned by the Alberta Assessment Consortium, a teacher’s assessment
literacy should reflect the following attitudes and beliefs about assessment and about what both
students and teachers must to do ensure the fairest, most-accurate assessment. The following is an
excerpt from that study:

Assessment literate teachers know that assessment is complex and integrally related to instructional
goals, driving what is taught in the classroom. It requires a shift from something teachers do to
students, to something teachers do with them or help them do for themselves; it’s a partnership that
requires the teacher to provide feedback to students that engenders self-confidence and a belief that
that they are capable learners. Most importantly, it provides a reasonable balance between
standardized tests and classroom assessment (summative assessment), and ongoing classroom
assessment (formative).

Assessment literate teachers believe that teachers must help students establish, refine and achieve
learning goals, helping students become better at monitoring their own learning and reflecting on their
progress so that they develop a fuller sense of their own abilities. They realize that assessment
exercises give students critical-thinking, problem-solving and research skills and that they should
focus on formative assessment as the heart of effective teaching and refrain from relying on end of
unit/course summative assessments.

From “The Power of Assessment for Learning” Alberta Assessment Consortium 2003.
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Communicating and Reporting Student Progress to Parents/Guardians

Reporting refers to the act of providing information at term-end or year-end on
students’ products, progress and process.

Definition Reported as...
PRODUCTS |+ Refers toastudent’s performance of key Percentage Grades
learner outcomes at term-end or year-end
PROGRESS |+ Refers to the degree of difficulty a student Comments
encounters versus the quality of student

work

PROCESS » Refers to the student’s social development | Effort & Comments
and work habits that are essential to
higher-level work success

A — Communication in General (between parents/guardians, student and
teachers, it should be frequent and on-going)

This can include:

= Homework assignment comments Edmonton Catholic Schools is

= Portfolio updates and reviews working towards consistency in

= Parent phone calls assessment, evaluation and

e Mini-conferences grading practices from elementary

to senior high school and in
providing more information about
student achievement and
programming to students and
parents.

e Student agendas
e Student self-reflection and goal-setting
e Quick notes/postcards

B — Reporting Schedule

There are three reporting periods and one informational meeting during the school year.
& “Meet the Teacher” Evening

At approximately the 3" — 4™ week of the school year, each school hosts an informational

meeting in which teachers share information with parents/guardians about the following:

- Report Cards: the school’s assessment philosophy

- The Assessment Process: the variety of assessment strategies/tools used, the report
card used as one tool only, student-led conferences, portfolios, etc.

- Curriculum Outcomes: assessment is based only on Alberta Education program
outcomes

- Teacher Expectations (homework policy, discipline policy, communication, etc.) and
student contributions to the process

- Special Activities/Field Trips: school policy, procedures
- A Teacher Handout: regarding specifics about the previously mentioned material; this
also for those parents/guardians who are unable to attend
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¢ Interim Reports
All schools are encouraged to provide students with an interim progress report between
September and the end of Term 1, and in between Term 1 and Term 2.

It is essential for teachers, administrators and other certified district staff to link this
reporting process to the current practices brought forward by the Assessment for
Learning Initiative in terms of communicating student achievement. However, it is also
important to keep in mind that a report card is a summative assessment of student
achievement at a point in time and this assessment does not include the formative
assessments used during the term.

. Nov. — 1% reporting period
. Mar. — 2" reporting period
. June — 3" reporting period

C - Involving Parents/Guardians in the Assessment Process:

Schools and teachers have a responsibility to communicate effectively and continuously with
parents/guardians by providing them with meaningful information. This can be via formal
communication such as student-led conferencing, portfolios, report cards, etc. as well as through
informal communications such as agenda books, phone calls, newsletters, etc. This is not a
situation where more is always better; careful choices of format need to be made and these need to
be within the comfort zone of both teachers and the community. The intention is to move everyone
involved towards more effective communication! Below are some questions teachers should
consider to guide themselves in communicating with parents/guardians regarding assessment:

» Involving the parents/guardians in the process of three-way reporting
e Have we talked about what usually happens during a three-way conference?
e How have I helped parents/guardians prepare their questions and suggestions?
e How have I invited parent/guardian responses?

» Involving the parents/guardians in the process of informal communication
e Have | used a variety of ways during the term to invite them to comment on their children’s
work?
e How have | helped parents/guardians make supportive comments in response to their
children’s work?
e How have I helped them “see” and “hear” the learning that is developing?

» Involving the parents/guardians in the process of collecting evidence of their children’s
learning
e Have | asked parents/guardians what is important to them?
e How have | helped parents/guardians comment on their children’s work?
e How can | encourage parents/guardians to work with their children and select something
from home to insert into the collection of work?
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» Involving the parents/guardians in the process of student reflection
e Have I informed parents/guardians about the process of reflection and how we will be using
it in the classroom?
e Have | encouraged appropriate parent/guardian responses that validate what students are
doing?
e Have | encouraged parents/guardians to assist their child in realistic goal-setting based on
learner outcomes?

D — Student-Led Conferencing

> Role of Students

= Students prepare by collecting/selecting work samples  Thjs practice has the

with teacher guidance following characteristics:
e Students demonstrate and communicate their learning e Students take a
e Students share reflections lead role
= Students ask their audience for feedback * Portfolios are
« Students set goals based on selected work, reflections used to show
and feedback evidence of
learning
e Parents/guardians
» Role of Teachers participagte
actively in this
e Set guidelines for student choices for their portfolio process and give
» Build on reflective and goal-setting practices specific feedback

Prepare students for conference
- setanagenda
- role playing

collect other pertinent data and evidence of student learning or progress (e.g. diagnostics)

> Role of Parents/Guardians

e give specific feedback to support their child’s learning

e provide one compliment and one thing their child could work on
e provide continuous positive reinforcement

e assist their child in setting an appropriate goal(s)

e complete the plan of action
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The Reporting Instrument

A - Planning for the Reporting Term

Close to the beginning of the term, teachers select the key learner outcomes for a subject area in
conjunction with plans for instruction. This maintains a consistent focus when instructing. These key
outcomes are then entered into TeacherView and copied to relevant subject and grade-level classes.

Suggestions for planning:

¢ Planall instruction by first correlating the outcomes in the program of studies to available

resources in your school, etc.

Determine ways to fill in the outcome “gaps” not found in these resources

All assessment tools (diagnostic, formative and summative) must be related to learning outcomes

¢ Reported grades must be relatively pure measurements of each student’s performance related to the

learning goals; effort must be reported elsewhere on the report card

Use quality assessments and properly recorded evidence of achievement

Discuss and involve students in assessment practices throughout the teaching/learning process

¢ Change wording of key learner outcome as necessary, but leave the present tense verb and singular
person intact.

L 2 4

L 2 4

Teachers might do the bulk of their planning for report cards with grade-level and subject-specific
curriculum teams (e.g. in a professional learning community).

These curriculum teams might also determine course evaluation, weighting, scope and sequence
(timelines) and the nature of the unit exams, and ensure that what they are testing is closely aligned
with what is being taught. Discussion should also centre on whether teachers are using cumulative or
term marking.

B — Reporting Academic and Non-achievement Factors

Robert Marzano states in Transforming Classroom Grading (2000), that “in an ideal grading system,
effort, behaviour, and attendance would not be included with academic achievement in an overall
grade.” It is important to avoid faulty grading practices such as grades as punishment or reward.

Non-achievement factors can be co-determined by students and should be reported to students and to
their parents on an ongoing basis, but not as part of a summative grade! These factors are reflected in
the ways students demonstrate personal responsibility, ability to work with others and self-efficacy, as
well as punctuality, dependability, and self-discipline

In this report card, there are separate places to report academic achievement (a percentage grade) and
effort (use of effort codes). Descriptions of student behaviour as it relates to achievement can be
included in the comments section.

C - Creating Comments

Most teachers’ feedback to pupils seems to serve social and managerial functions, often at the expense
of the learning function. This needs to change. Black & Wiliam

© Edmonton Catholic School Board 2007 7




= The purpose of a comment is to communicate to parents/guardians information about the
student’s learning, with specific references to strengths, areas of growth and next steps.

= The first comment box should be in BRIEF narrative form, summarizing the term’s work.
Personalized comments are required for all students in all subject areas.
= Asaguideline, a teacher should not write more than four sentences for any student.

= The print copy of any individual report card should not exceed four pages.

<A>SSCOL

Developing a report card comment
Report card comments should...

= be phrased in positive language

= be professional in tone but not use educational jargon

= have an “affective” reference to the student so as to refrain from being too clinical (in other
words, use the student’s name)

= be consistent in the audience throughout the report card (i.e. “Kyle performs work that...”, not
“Kyle, you...”)

= refer to student’s work samples or to the evidence of learning that supports the summative
assessment, focusing on student strengths and weaknesses and identifying the next steps

= be areasonable length (2 — 3 sentences)

= be developed from anecdotal notes throughout the term

Teachers can collect anecdotal information on students right from the beginning of term. Some
ways are to...

= Create rubrics of targeted learning skills

= Organize grade books by strand in order to more easily identify areas of need — a grade book
with only quiz, assignment, paragraph, book report, test, a performance based assessment does
not clearly reveal content nor targeted outcome

= Use a rubric on effort levels as a student self-assessment piece as well

= Keep descriptive language accessible to apply it more easily

= Use student self-assessment on specific assignments (keep a manageable portfolio)

The nuts and bolts...
Subject-area anecdotal comments on the report card should give parents an idea of what the learning

looks like and sounds like in your classroom. This evidence of learning is specific to your classroom,
and students should be able to easily elaborate on it for their parents.
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1. Write a narrative description of the key understandings and major topics learned in your class
during the term. This one sentence description supports primarily the content knowledge in
the program of studies.

2. Write a personalized comment about a student’s academic strengths and areas for growth /
next steps. Consider commenting on either or both of the following:

a. Skills specific to learner outcomes (cognitive learning skills)
b. Learning skills being developed in the class (includes behaviours such as work habits,
independent work, cooperation with others, etc.) as related to learner outcomes

** Effort is marked with an effort level separate from the achievement grade (percentage) and
separate from the comment — criteria for effort include participation and work completion.

Participation means the extent to which a student is engaged in the class, whereas work completion
refers to the extent to which students meet expectations about the tasks presented as part of the
curriculum. In other words, work completion reflects evidence of the completion of classroom tasks in
a timely and appropriate manner, all the while adhering to the conventions that have been set for those
assignments.

Along with the report card, teachers might send home a rubric on effort to better inform parents about

student effort. They might also include a student’s self-assessment on effort as well or instead of a
teacher judgment.

Click and Scroll Comments
Teachers can use the “Click and Scroll” comments available on TeacherView. These comments are
incomplete on their own, and require a teacher to insert the student’s name and any other information
such as subject area, specific strategies and next steps.
For example, if a teacher chooses:
(Insert name of student) could improve (insert name of skill) by (insert strategy)

The comment can become something like this (see next page):

Carole could improve her ability to demonstrate understanding in a non-written form
(representing) by using symbols and drawings in her reading and response journals.

© Edmonton Catholic School Board 2007 9



Here are more sentence starters for general ideas:

Focus on student learning in a positive way:

e Thisterm, ___ has been working on ...
_____should be commended for ...
_____has strengthened his/her skills in ...
_____isstrongin ...
_____continues to show growth in ...
_____isgaining more self-confidence in ...
e ismaking steady progress academically in ...
There has been a noticeable improvement in S....

Identify areas for growth:
e Aswe have discussed, _ could work on ...
e would benefit from ...
e Toensure __ ’scontinued success next term, ...
e It may be helpful for ____ to practice ...
e still needs strengthening in...

Provide suggestions for next steps:

e  would benefit by focusing on...

e could improve writing skills by...

e could improve reading skills by...

e and | have set clear goals for this next term to improve...

D — Working with Effort Levels

Effort is a personal and social characteristic. During the reporting process, effort comments indicate a
student’s progress based primarily on two criteria: participation and work completion. Participation
means the extent to which a student is engaged in the class, whereas work completion refers to the
extent to which students meet expectations about the tasks presented as part of the curriculum. In other
words, work completion reflects evidence of the completion of classroom tasks in a timely and
appropriate manner, all the while adhering to the conventions that have been set for those assignments.

Some students with special education needs may have limited ability to participate (for example,
students with Autism Spectrum Disorder or students with developmental disabilities). This
should be taken into consideration in reporting progress. For other students who may have
cognitive delays, learning disabilities or other special education needs, work completion
(quantity and/or quality) may differ from the typical student. The understanding of their unique
set of strengths and needs will enable the teacher to determine whether their level of
participation as well as work completion is related to effort or other factors.
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Applies Extra Effort

This range describes student engagement in class activities and discussion that is exemplified by a high
degree of positive and meaningful participation initiated voluntarily by the student. These students are
punctual in turning in assignments and consistently go beyond the stated requirements relative to
neatness and adherence to conventions.

Displays Effort Consistently

This range describes student engagement in class activities and discussion that is voluntarily initiated
by the student but more often initiated upon request by the teacher. These students are punctual in
turning in assignments and meet the stated requirements relative to neatness and adherence to
conventions.

Effort is Inconsistent

This range describes student engagement in class activities and discussion only when requested to do
so or when the request involves some sort of gentle persuasion. These students are inconsistent in
turning in assignments or do not meet the stated requirements relative to neatness and adherence to
conventions. Use of this code suggests that the teacher will likely want to discuss the student’s effort
in the progress report conference.

Requires more Effort

This range describes student engagement in class activities and discussion that is minimal or non-
existent. These students are not punctual in turning in assignments and frequently do not meet the
stated requirements relative to neatness and adherence to conventions. Use of this code suggests that

the teacher will likely want to discuss the student’s effort in the progress report conference.

Teachers might use the following rubric to assess students or encourage students to self-assess.

activities and
discussions, and
encourages peers to
get involved

classroom activities
and discussions,
willingly and
consistently

participates in
classroom activities
and discussions
according to the
structure provided

Applies Extra | Displays Effort Effort is Requires More
Effort Consistently Inconsistent Effort
Participation Eagerly engages in Participates in Occasionally Requires continual

prompting to engage
in activities or
discussions

Assignments

Consistently turns in
assignments on time
and fulfills the
requirements stated
in teacher directions
in a unique and
creative manner

Usually turns in
assignments on time
and thoroughly
fulfills requirements
stated in teacher
directions

Turns in
assignments on time
with some
prompting and
sometimes fulfills
requirements stated
in teacher directions

Rarely turns in
assignments on time
even with
prompting and
minimal evidence of
meeting
requirements stated
in teacher directions

© Edmonton Catholic School Board 2007
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E — Response Form: Front Page of the Report Card

Homeroom or designated teachers should be prepared to assist students in filling in the Response
Form, which is the front page of the new report card.

An appropriate reflection for a student is the ideas or conclusions that are a result of them thinking
about their work. These ideas are connected to specific criteria and may help students determine future
goals and actions.

With this definition, teachers could ask students to brainstorm why reflection is important (e.g. because
of its value in identifying strengths and weaknesses) and provide examples of what is a meaningful
reflection, leading to setting a realistic and attainable goal for improvement. The process of assisting
students in setting goals can be simplified using the table below.

A SMART goal should adhere to the following:

Goal Testers What it Means... In this box, write it out...
S mart Identify the goal
M easurable Describe how it will be measured
A ttainable Describe the resources to be used
R elevant Just how essential for success is it?
T ime-related Describe the timeframe for success

F — Student Response with Parent/Guardian Support

Research indicates that when parents are involved, children achieve more and further; the more
parental involvement there is, the higher the student achievement levels.
Henderson and Berla

Research shows that when students are involved in the assessment process, and learn to articulate
what they have learned and what they still need to work on, achievement improves.
Black and Wiliam

Why involve students in communicating evidence of learning?

= To support their learning in the short term by increasing the feedback they receive

= To support their learning in the long term by giving them practice presenting themselvas learners —
able to talk about and show evidence of their strengths, their learning needs, and goals. (Davies,
2002)

Students, rather than waiting for a teacher to judge their work, now collect, organize, select, and
reflect on evidence of learning so they can show proof of their learning. Parents/guardians now look at
the evidence of learning, listen to students explain what they’ve been learning, and give feedback about
the learning to students.

12 © Edmonton Catholic School Board 2007



Assessing and Reporting Progress
for Students with Special Education Needs

A teacher indicates on TeacherView that programming for a student is adapted or
modified by using the “click and scroll”” button next to all subject areas and/or next to the
Growth as a Learner title. They select the appropriate phrase. This must be done for each
reporting term. The phrases are:

e IPPinPlace

e Adapted Programming

e Adapted Programming (IPP)

Q. Under what circumstances would a teacher create an Individual Program Plan (IPP)?

A. Each student identified as having special needs (students identified with Alberta Education
Exceptional Student Codes) must have an IPP. As well, students who are not coded may benefit
from an IPP. Students with special needs, as described in Section 47 (1) of the School Act are
those “students who are in need of special education programming because of their behavioral,
communicational, intellectual, learning or physical characteristics or a combination of those
characteristics”. “An Individualized Program Plan (IPP)is a concise plan of action designed to
address students’ special education needs, and is based on diagnostic information which provides
the basis for intervention strategies, and includes essential information about the students” (from
the Standards for Special Education).

Please refer to the ECSD Student Assessment and Reporting: Teacher Support Document for
Individual Program Plans for more information. Also Alberta Education Book 3 ECS to Grade
12 Individualized Program Planning (2006) provides comprehensive information about IPPs.

Q. How do I indicate if I am programming for a student?

A. When a grade appears on a report card, it is assumed (unless otherwise stated) that it reflects
achievement on learner outcomes for a student at the enrolled grade level.

Adapted programming retains the learner outcomes of the programs of study where
adjustments to the instruction process are provided to address the special education needs of the
student” (from the Standards for Special Education).

Students with adapted programming have the ability to follow learner outcomes within the K-12
programs of study. Students are assessed in reference to the learner outcomes of the graded
curriculum at which they are achieving. Adaptations are provided so that students can
participate in the program. Adaptations are based on the strengths and needs of the students.
Adaptations can include alternate formats, instructional procedures, assessment procedures etc.
Teachers’ professional judgment plays a key role in determining the need for an IPP. Judgment
would be based on the significance of the adaptations deemed necessary.

©Edmonton Catholic School District 2007 13




A student is working on A student benefits from
the learner outcomes of = A@]@[@[&@@] = adjustments to their program.
the programs of study.

Examples of Adaptations

e A student identified as gifted and talented is provided with extensions or enrichment
opportunities, but the student is still working with the same grade level outcomes. In
other words, the student’s level of achievement should be “Demonstrates Excellent
Achievement” in the identified subjects if the report card indicates learning outcomes
specific to that grade level. The student should not be graded more harshly when he/she is
expected to complete work that is more rigorous or complex. The IPP should indicate the
criteria for the extensions or enrichment projects and how the student was evaluated
according to the specific criteria in the particular subject.

e A child has been diagnosed as having Oppositional Defiant Disorder. He displays some
disruptive behaviours (code 53). He is on a positive reinforcement program and sits in
close proximity to the teacher. The student is provided opportunities to take a physical
break when needed.

e A student receives the same content material as other children but her choice of product
and assessment allows her to demonstrate an area of strength. During a test the student
creates a visual representation of her understanding rather than explain it in writing. This
student requires more time to complete some tests.

e A child with a cognitive disability learns about Canadian History in a grade 8 inclusive
setting by using the grade 5 Social Studies text rather than the grade 8 text. The unit
exam is modified for the student’s success.

e Asstudent in a grade 6 inclusive setting is completing the outcomes two years below
grade level for most core subjects.

Modified programming “has learning outcomes which are significantly different from the
provincial curriculum and are specifically selected to meet students’ special education needs”
(from the Standards for Special Education).

Students on modified programs work with learning outcomes which are significantly different
from the prescribed curriculum at the enrolled grade level. Students are assessed in reference to
these selected learning outcomes. It is recommended that these outcomes be aligned with the
goals and objectives in the students’ IPPs. Modifications may include changes in instructional
level, content and/or performance criteria.

A student is working on g
non-graded curriculum. > = M@d]ﬂﬁﬁ@d]
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Examples of Modifications:

e Leslie is currently enrolled in Grade 8 and a student with a severe cognitive disability.
The learner outcomes she is working toward are specifically related to her special
education needs, and are significantly different from the provincial programs of study.
Rather, her teacher wil report her achievement relative to the goals specified in her IPP.

Q. How can I describe adapted or modified programming to parents?

A. Early and ongoing discussion and collaboration with a student’s parents and other
professionals involved with the student about the student’s needs and how they will be met
through his/her program is critical. Open communication and cooperation between home and
school increases the opportunities for students with special education needs to experience
success. Parents provide a unique perspective about their child’s personality, development, and
learning.

The following sample letter can be used by teachers to inform parents about their child’s
adapted programming.

Students on a modified (non-graded) program, will have their programming and progress on
their Individual Program Plan (IPP) outlined.

Also refer to Chapter 2, Encouraging Parent Involvement of the Alberta Education Book 3 ECS

to Grade 12 Individualized Program Planning for more information.

©Edmonton Catholic School District 2007
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ADAPTED PROGRAMMING
Parent Information Letter

Date:

Re: (Student’s Name)

Dear (Parent’s Names)

The purpose of this letter is to provide you with information that will help you to better understand your child’s

report card.

Based on your child’s assessed learning strengths and needs and our conversation earlier this school term, your

child’s academic program will be ADAPTED in (Language Arts/Math/Science/Social Studies/other subject areas)

this year. A student with ADAPTED programming follows the provincial programs of study like his/her peers, but
changes and supports are added by the teacher so that the student can be successful at his/her own level. Examples

of some of the changes that have been made to ‘s program include: (textbooks on tape, extra time provided

for assignments and exams, scribing of written assignments, partial completion of written responses, outcomes

chosen from the enrolled grade above/below, etc.)

(Student’s Name)’s report card reflects his/her progress with the curriculum/learner outcomes when changes and
supports based on strengths and needs are made. Please note that your child has been more successful with these
changes and supports. Please speak with me if you have questions or comments about your child’s ADAPTED

programming or report card.

Sincerely,

(Teacher’s Name)

16 ©Edmonton Catholic School District 2007
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Q. Should students who are receiving accommodations, in preparation for achievement
tests and district exams, have an IPP?

A. Yes! Students must have Individual Program Plans on which necessary accommodations are
indicated and the students must be receiving these accommaodations in the school throughout the
year in order to receive them for the writing of an achievement test or district exam.

Students who are identified with Exceptional Student Codes may be granted one or more
accommodations.

Students who are not identified with an Exceptional Student Code may be granted one or more
accommodations. An assessment (normally not more than three years old) must have been
completed by a qualified professional (psychometric or medical) that clearly identifies a special
need.
Alberta Education is presently accepting Level A assessments and/or medical notes in
lieu of formal reports, for students who do not have an Exceptional Student Code. (e.g.
Time accommodation). (September, 2004)

Please refer to the ECSD Student Assessment and Reporting: Teacher Support Document for
Individual Program Plans for more information. Also Alberta Education Book 3 ECS to Grade
12 Individualized Program Planning (2006) provides comprehensive information about
accommodations.

“For the purpose of IPPs, accommodations refer to the strategies, equipment or other supports
that are essential for the student to receive an appropriate education” (from Alberta Education)

Alberta Education provides the following accommodations for students with special test writing
needs:

Accomodation 1: visually impaired student using CD version of the test.
Accomodation 2: learning and/or physically disabled student suing CD version of
Accomodation 3: additional writing time

Accomodation 4: calculator/multiplication table-Grade Mathematics Part A only
Accomodation 5: scribe

Accomodation 6: large-print version Teachers have to provide the
Accomodation 7: Braille version accommodations all year. Check out
Accomodation 8: reader the website for more information.
Accomodation 9: sign language interpreter
Accomodation 10: taped response
Accomodation 11: not available (replaced by Accommodation 1)
Accomodation 12: not available (replaced by Accommodation 2)
Accomodation 13: Miscellaneous

Note: All provincial test writing accommodations must be approved by the superintendent and
recorded on the Principal’s Statement. Isolation is only considered an accommodation if it is
used in conjunction with another approved accommodation.

http://www.education.gov.ab.ca/k 12/testing/achievement/ach gib/accom.asp
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A — For English as a Second Language (ESL) Learners

The emphasis for reporting progress of an English language learner should be on:

» What a student can do

e What a student can say (e.g. growth in oral fluency)

e A student's growth in the acquisition of English literacy skills

e A student’s adjustment to expectations, socialization and adapting to a new learning
environment

PLEASE NOTE:

Beginner (Level 1 & Level 2) ESL students require English language arts key learner outcomes
to match their levels of English language proficiency/skill levels, and not grade-level key learner
outcomes in English language arts.

It is recommended that teachers target for Beginner ESL students, English language arts learner
outcomes that are developmentally appropriate for their stage of proficiency. For example, a
Grade 4 beginner ESL student may require a program that targets key learner outcomes from a
significantly lower grade. Student progress should then be assessed and reflect the progress
made with these targeted learner outcomes.

Beginner (Level 1 & Level 2) ESL students must have an IPP that reflects any modified
programming for English language arts and the modified key learner outcomes must also be
indicated on the report card.

When reporting progress on intermediate and advanced-level English learners, grade-level
outcomes are encouraged when possible with “Modified Programming (IPP)” or “Adapted
Programming (IPP)” or “Adapted Programming” clearly indicated in the drop down box next to
the subject area.

Q. How much progress should a teacher expect from beginner English learners?

A. Research on second language acquisition states that it takes from one to two years to develop
Basic Conversational Language (BICS). Academic Language Proficiency (CALP) can take
from 5 to 9 years to develop. With this in mind, it is essential that the student’s program and
assessment reflect their level of English proficiency at any given time as well as reflect
realistic content area expectations.

Q. If English literacy skills are only targeted in the first year of schooling in Canada, when
are the ESL learners going to acquire important grade-level skills?

A. English literacy skills are developed across content areas. Opportunities to make connections
in concept attainment are encouraged and are benefits to English proficiency. Reporting of
expected English language outcomes should include second language learner outcomes as
well as content-area goals. The language goals must reflect the expected standards for the
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student’s identified level of English language learning in: listening, writing, viewing,
representing, and speaking.

For the Level One or Two (Beginner) ESL Learner

= Assessing by grade-level outcomes in content areas is not appropriate.

= Teachers should comment on participation, on ability to express general
understandings, and motivation.

e Teachers should focus on reporting specific English language fluency and cultural
integration.

e A separate ESL report for beginner ESL students must not be used; the format of the

new report card allows ample opportunity for reporting English language acquisition
skills.

For the Level Three and Four (Intermediate) ESL Learner

e If the key learner outcome chosen reflects a student’s level of development rather
than grade-appropriate outcomes, then an IPP must be in place; teachers must
indicate “Adapted Programming (IPP)” or “Modified Programming (IPP)” next to the
specific subject area.

e Level 3-4 ESL students may continue to require adaptations to grade-level outcomes;
teachers must then indicate “Adapted Programming” next to the specific subject area.

e Teachers should make comments on a student’s progress from Level 1-2 to Level 3-4
as well as on a student’s acquisition of grade-level outcomes where applicable.

Q. How do teachers monitor student progress in English acquisition and content learner
outcomes in the classroom?

A. Equally important to the process the student goes through in completing the end product is
the progression and development of social skills, literacy skills, language acquisition and
attitudes. Consideration should be given to the learning styles, language proficiencies,
cultural and educational backgrounds while assessing for content area knowledge. Teachers
are to document student growth over time, and not compare students. Teachers should
emphasize student strengths, not weaknesses. These comments are a key element of the
reporting process.

When language instruction is integrated with content instruction, teachers need to use a
variety of assessment strategies that distinguish between a student’s level of language
proficiency and their mastery of subject outcomes. Teachers of language minority students
are turning increasingly to alternative assessment approaches that are performance-based.
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Q. What alternative assessment techniques reduce the language barrier and allow language
learners to demonstrate their comprehension, progression of skills, adjustment and
involvement in class?

A. ESL students understand more than they say or write. Growth in receptive language abilities
will quickly be demonstrated and progress must be recognized and reported. For example:

Alternate Comprehension Use of Anecdotal Notes on
Strategies... Observations of...

e models, dioramas e personality, preferred learning style
e use of drawing and illustrations e student attempts to answer/seek
e use of translation information
e timelines or graphic organizers e student improvement on following
= projects in both English and L, directions
e portfolio e student speech (e.g. longer, complex
« cloze passages, fill-in-blanks, sentences)

true/false e student involvement in cooperative
e student conferences learning environments

e student homework initiative

e progress from one level to another

e student improvement in effort and
involvement

e use of free time

Adapted from In Our Classrooms, Mary Meyers, 2001

Q. How can the district reporting process be explained to parents?

A. Parents of ESL students are anxious for their children to succeed in school. The educational
expectations and backgrounds vary with parents of ESL students. Often, second language
acquisition will need to be explained. Many parents have expectations, that even if their
child is a beginner ESL student, he or she should be able to achieve grade-appropriate
outcomes.

Teachers are required to be culturally sensitive to the educational expectations of ESL parents.

The Liaison Workers (ESL Centre 426-4375) can be called to provide translation or
interpretation services to families and schools as they strive to communicate student progress.
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Q. How will teachers indicate to parents that the grade recorded on the report card reflects
adapted or modified programming for English language learners?

A. ESL students who require significant modifications to grade-level curriculum outcomes
require an IPP.

Teachers must use program indicator click and scroll options next to the subject area on the
report card (adapted/modified) where applicable. This must be done for each reporting term.

Letters indicating program changes (adapted/modified) are available in other languages upon
request. These letters will assist in explaining program changes to parents during
conferences. Contact the ESL Centre 426-4375.

Comments may address various expressions of a student’s acquired knowledge, e.g. student
understanding expressed through diagrams, charts, pictures, visuals or state. For example,

0 The mark for (subject) is based on achievement of the expectations in the ESL
program or ESL IPP, which may vary from grade-level expectations. This programming
modification/adaptation has been aligned with your child’s English language proficiency
level.
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Reporting Grade Level of Achievement (GLA) for Students on
Graded Curriculum and not on Graded Curriculum

A — What does it mean to report grade level?

“Grade Level of Achievement” reporting stems from an Alberta Education mandate dating back to
1997 and Edmonton Catholic School Board Policy 108 (also from 1997) that requires a teacher to
report to parents each student’s grade level based on programs of study for English and French
language arts, mathematics, science and social studies. This information is reported in June.

At the end of the school term, a teacher has accumulated a great deal of assessment evidence that
provides information on a student’s level of achievement. In particular, a teacher notes achievement in
Language Arts (English and French, if applicable) and Mathematics.

Students at an enrolled grade (e.g. Grade 8) who have consistently achieved the learner outcomes in
these subject areas will be reported as having achieved a grade level of achievement of 08. The
reporting occurs only in June through TeacherView, in a box above the Effort Level — the grade level
of achievement defaults to the enrolled grade.

(S

If the grade level achieved is different than the enrolled grade, then the teacher w enters
the number (grade level) by clicking on the arrow, and then scrolls to the appropriate value
(e.g. 06, 07, 08, 09, 10). It is assumed that if the grade level of instruction was different than the
enrolled grade, that an IPP was also in place, and is indicated alongside the course title.

Graded curriculum refers to the learning outcomes defined in the Alberta Education Programs of
Study. Grade level is reported as a whole number.

Not following a graded curriculum means that teachers are reporting student outcomes specific to life
skills, foundational skills or academic readiness skills as defined in the *“*Standards for Special
Education Amended June 2004” (Alberta Education, 2004). While students within this category may
have a number of IPP academic readiness goals that are related to isolated learning outcomes at the
grade 1 or above level, students within this category should not be studying a comprehensive or
articulated curriculum based on the Program of Studies.

B — How is the grade level of achievement determined for each student?

Students enter a teacher’s class in September at a specific enrolled grade (e.g. the Grade 8 class). Most
of the students have completed the learner outcomes for grade 7 and are well-prepared for the next
level of instruction (e.g. grade 8 curriculum). However, some students have special needs and may be
working on curriculum either below or above the enrolled grade. Pinpointing that level of instruction
is what grade level of achievement is all about. Informing parents is another.
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C — How can a teacher be sure that the grade level is accurate? What is the
assessment evidence?

1. Teachers start with the general outcomes or the strands in the subject area.

“For grading and reporting purposes, educators must seek a balance between general and specific
outcomes. The key learner outcomes must be broad enough to allow for efficient communication
of student learning, yet specific enough to be useful.” (Guskey 2001)

In Mathematics, and in Language Arts, teachers should be aware of the extent to which students are
achieving in each strand. They should consider : Which strand holds the most weight? Which
outcomes are key for students? What indicators do teachers look for to determine that students have
learned and understood?

Mathematics Stands

Numbers

Patterns &
Relationships

Shape & Space

Statistics &
Probability

e Key Learnings

e Key Learnings

Key Learnings .

Key Learnings

English Language Arts General Outcomes
Explore Read Manage Write Respect
Talk View Information Represent Collaborate
Listen Speak
e Key e Key e Key e Key e Key
Learnings Learnings Learnings Learnings Learnings
French Language Arts Strands
Listening Reading Speaking Writing
e KeyLearnings | KeylLearnings |* KeylLearnings |e Key Learnings

2. For each of the big ideas or general outcomes, teachers identify the key learner outcomes to be
assessed for a summative evaluation at each reporting period, bearing in mind that there is
flexibility in the process (in terms of actual classroom learning).

3. For each key learner outcome, teachers collect assessment evidence from their students. They
then summarize this learning using the four levels of achievement in elementary schools.
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For example, a teacher’s assessment plan for a term may look like this:

Mathematics Grade 9 - Term 1
(PLANNING FOR ASSESSMENT - An Example)

Key Learner Outcomes
(The student...)

Types of
Summative Assessment
Evidence

Types of
Formative Assessment

Evidence
to support and inform...

Solves problems involving area, perimeter,
surface area and volume

Solves problems by specifying and using
conditions under which triangles may be
similar or congruent

Uses spatial problem solving in building,
describing and analyzing geometric shapes

Applies coordinate geometry and pattern
recognition to predict the effects of
translations, rotations, reflections and
dilatations on 1-D lines and 2-D shapes

Collects and analyzes experimental results
expressed in two variables, using technology,
as required

Demonstrates the use of probability and
statistics in the solution of complex problems

Unit performance
tasks

Summary journal
entries
Open-ended
problems

End-unit interview
Unit pen and paper
tests

Pre-unit diagnostic quiz/test

Samples of student problem-
solving attempts with self-
reflection

Mid-unit performance tasks

Mid-unit journal entries

Classroom observations and
anecdotal notes

Class data project

Practice sheets

Revised/corrected work with
student reflection

4. Assessment of each key learner outcome should be supported by at least two pieces of summative

assessment evidence.

5. At the end of June, the “collection” of all key learner outcomes assessed on the report card should

represent all of the strands from a program of studies.

6. To optimize learning, teachers should involve students! Let them help determine criteria for their

assignments and provide them with opportunities to use the criteria as feedback in order to

improve.

Please refer to the “Grade Level of Achievement Reporting: Teacher and Administrator Handbook™
published by Alberta Education (DRAFT — January 2006).
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Samples of Report Card Key Learner Outcomes,
Narrative Contexts and Personalized Comments
(from March 2005)

1 2n 31 Final Final Mark
Term Term Term Exam
Religious Education 7 83 76

Ms. Celery

Learner Outcomes for a Student in this Subject Area:

Articulates the Church’s belief that God’s love goes far beyond human limitations

Explains and uses the observe, judge, act model for moral decision making

Explains the ways that God invites us to share in the ongoing creation of the world

Effort: Displays Effort Consistently

Comments on Achievement:

We have focused on Units 3 and 4 in the “Believe in Me” program this term. Many of the assignments that students
completed (reflection activities, quizzes, creative projects) continue to stem from the thoughtful discussions that occurred in
class.

Nick continues to add to our discussions in a positive manner and uses these ideas in his assignments.

1 2n 31 Final Final Mark
Term Term Term Exam
English Language Arts 9 57 60

Mr. Tomato

Learner Outcomes for a Student in this Subject Area:

Expresses ideas orally, in written form or graphically, developing understanding by accessing prior knowledge

Explores creative use of elements and techniques such as language and visuals

Revises and edits own narrative writing to clarify meaning and achieve specific perspectives

Explores the diversity of texts related to different cultures in order to broaden perspectives

Effort: Displays Effort Consistently

Comments on Achievement:

This term, students worked on a reflective essay, a short story using dialogue, newspaper articles and a script. We used our
first novel study as a springboard for many of the writing assignments.

Through the process of peer editing with specific feedback to improve, Dominic’s writing skills show progress and promise.
He would benefit by rereading his sentences out loud during the revision process, and listening for ineffective words or
expressions in his writing.

1 2n 31 Final Final Mark
Term Term Term Exam
Mathematics 8 66 72

Mrs. Pesto

Learner Outcomes for a Student in this Subject Area:

Uses patterns, variables and expressions, together with their graphs, to solve problems

Solves and verifies one-step and two-step linear equations with rational number solutions

Applies the concepts of rate, ratio, percentage and proportion to solve problems in meaningful contexts

Solves problems involving area, perimeter, surface area and volume and generalizes measurement patterns and procedures
Effort: Displays Effort Consistently

Comments on Achievement:

During this term, students have continued a variety of approaches to problem-solving. They have been graphing and
analyzing a relation, translating the data into oral and written expressions.

Monica performs work that reflects a good understanding of Mathematics 8. She participates in class discussion and
completes assignments, but could benefit by extra practice on solving and verifying one-step and two-step linear equations.
She is welcome to continue attending tutorials every Wednesday at noon.

© Edmonton Catholic School Board 2007 31



1 2n 3¢ Final Final Mark
Term Term Term Exam

Science 7 77 70

Mr. Eggplant

Learner Outcomes for a Student in this Subject Area:

Interprets structures found in objects, buildings, plants/animals and identifies their component materials

Investigates and analyzes forces within structures, and forces applied to them

Demonstrates understanding of the nature of thermal energy and its effects on different forms of matter

Effort: Displays Effort Consistently

Comments on Achievement:

During the past three months, students studied “Structures and Forces” and demonstrated their knowledge through designing
and constructing a prototype of an emergency snow shelter as a final project for the unit.

Mona shows improvement on the day-to-day assignments and organization of notes, but she has difficulty with tests. We are
experimenting with small practice exams before the “big one” to build her confidence.

1 2n 3¢ Final Final Mark
Term Term Term Exam
Social Studies 8 77 84

Miss Carrot

Learner Outcomes for a Student in this Subject Area:

Determines the key geographical features of a region while working cooperatively in a group setting

Demonstrates an understanding of how colonization results from territorial competition among nations

Identifies many different factors that influenced the settlement and exploration of Canada

Describes a variety of past events and individuals that helped shape today’s Canada

Effort: Displays Effort Consistently

Comments on Achievement:

We spent the first eight weeks on the topic of geography and students worked in groups on regions of North America.
Results were impressive to say the least! Our second unit on the history of Canada is about the First Nations people and the
events that helped shape Canada.

Roderick demonstrates a reasonable understanding of the impact of people on the environment. He has successfully utilized
the exam rewrite policy twice this term and as a result, he is developing more effective study skills.

1 2n 3¢ Final Final Mark
Term Term Term Exam
Physical Education 9 85 85

Mr. Zucchini

Learner Outcomes for a Student in this Subject Area:

Communicates in a respectful manner relating to participation in activities

Applies and monitors leadership and followship skills related to activities

Learns, adapts and performs a variety of dance sequences, alone and with others, using elements of movement

Effort: Displays Effort Consistently

Comments on Achievement:

In Term 2, students learned rules of etiquette during the dance unit and along with a variety of dances (line dance, partner
dances, Hip Hop). We also completed a unit on basketball, focusing on team work and individual skills.

Mary Jane capably demonstrates the knowledge and skills expected in Grade 9 physical education. She also contributes a
positive attitude through her willingness to work hard and perform new tasks.

1 2n 3¢ Final Final Mark
Term Term Term Exam
Music 8 70 74

Mrs. Garlic

Learner Outcomes for a Student in this Subject Area:

Reads and plays various combinations of articulations, tongued, slurred notes and accents

Reads music and demonstrates an understanding of musical terms

Effort: Displays Effort Consistently

Comments on Achievement:

The band continues to build a new, more challenging repertoire of music, concentrating on phrasing and musical style.
Ramona is performing at the same level as last term. Although this is acceptable, she would benefit greatly from taking her
instrument home on a regular basis to practice, or by attending the extra practices scheduled at the lunch hour on Fridays.
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1 2n 3¢ Final Final Mark
Term Term Term Exam

French as a Second Language 8 84 78

Miss Poulet

Learner Outcomes for a Student in this Subject Area:

Expresses spontaneously, orally and in writing, ideas based on communicative tasks

Works cooperatively with peers in small groups

Effort: Displays Effort Consistently

Comments on Achievement:

In this unit, students were asked to describe characters and plot using vocabulary in the present tense relating to film.
Janelle continues to show progress and understanding through her efforts to self-correct when speaking French and in the
quality of questions she asks.

KEEP THE NARRATIVE CONTEXT BRIEF - there should be no more than two
sentences!

USE YOUR PROFESSIONAL JUDGMENT IN DEVELOPING COMMENTS -
the suggestions in this support document are just that — suggestions. Discuss with
colleagues what works best for your school community.
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Religious Education
Assessment & Comment Development

1. Why do teachers need to assess and evaluate student work in religious education?
Now that the religious education program is being profiled as a core subject, there is a growing
need to have its assessment similar to that of other core subjects. This not only gives credence
to the importance of religious education, but highlights the knowledge and skills found within
the program.

2. Why is religious education assessment so challenging?
One reason religious education is challenging to assess is that the teacher is not only
responsible for the instruction of the curriculum, but is also called to take on a catechetical role.
The first role focuses essentially on the content and skills of the program; the second focuses on
the faith formation of the students, or their relationship with God. At times, it can be difficult to
distinguish between the two.

3. When teachers are assessing in religious education, are they also assessing a student’s faith?
A person’s relationship with God is a matter of conscience, the internal forum of the soul. God
alone is the arbiter of souls (and then again, who can plumb the depths of Divine Mercy?). It is
important, therefore, that we avoid the grading or evaluation of a student’s faith.

If we understand assessment as an identification of essential understandings, then the faith
Journey of a student is perhaps best shared with the parents/guardians through the use of
portfolios. The portfolios, of course, would contain only material the student is comfortable in
sharing. It would be inappropriate to grade the faith journey of any individual.

4. What specifically, is appropriate to grade?
First, it is the work of the student that we are evaluating. We grade the knowledge the student
has acquired based on the program of studies and the skills the student is able to show in
articulating his/her knowledge.

5. How do teachers go about doing this?
Due to the capabilities of the new report card, it would be helpful if teachers choose outcomes
to assess and evaluate early in the term. Key learner outcomes to select from on TeacherView
are purposefully chosen to highlight the knowledge and skills in the program.

Teachers should clarify the strategies they wish to use, keeping in mind the intent of the
outcomes they have chosen. Are these outcomes more conducive to formative assessment or for
a summative evaluation?

Not all of the student’s work need be evaluated. Following is a sampling of comments that

address both the knowledge/skills component and the faith formation aspect of religious
education.
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Sample Outcome Selection and Comments:

GRADE SUBJECT CATEGORY OUTCOME KEY LEARNER
OUTCOME
9 Religious Unit 1 Be With Me Theme 1.1 Who do | want to Repeats and explains the
Education be with? Beatitudes.

Matthew is able to give a comprehensive description of the Beatitudes. He can clearly articulate and
give insightful explanations of the material we covered in class. Matthew is grappling with a number
of questions regarding his faith. This is a good sign of spiritual maturing.

GRADE SUBJECT CATEGORY OUTCOME KEY LEARNER
OUTCOME
8 Religious Unit 1 We believe in the Theme 3 How do | know I'm Names and describes the
Education Holy Spirit on the right track? fruits of the Spirit and
identifies these in daily
life.

Sonia is a capable and clear thinker. Her work on the “fruits of the Spirit’ is generally consistent and
relevant. She has a satisfactory understanding of how the content is present in her daily life. Sonia’s
portfolio reflections show a general disinterest regarding faith issues. She brings to the class a thinking
that is both thoughtful and logical.

GRADE SUBJECT CATEGORY OUTCOME KEY LEARNER
OUTCOME
7 Religious Unit 3 We believe in Theme 3 Wha's in control?  Explains and uses the
Education God the Father ‘observe, judge, act’ model
Almighty for moral decision making.

During this term, Kim’s work has revealed a limited understanding of moral decision making. He is
making few connections with the material and his work is inconsistent. His portfolio work reveals a
real desire to know his God more deeply. Perhaps it would be best, if we could meet and see what can
be done regarding Kim’s assignments.

Sample Report Card Format:

1 2n 3¢ Final Final
Term Term Term Exam Mark
Religious Education 7 Ms. Cray 83 76

Learner Outcomes for a Student in this Subject Area:

Articulates the Church’s belief that God’s love goes far beyond human limitations

Explains and uses the observe, judge, act model for moral decision making

Explains the ways that God invites us to share in the ongoing creation of the world

Effort: Displays Effort Consistently

Comments on Achievement:

We have focused on Units 3 and 4 in the “Believe in Me” program this term. Many of the assignments that
students completed (reflection activities, quizzes, creative projects) continue to stem from the thoughtful
discussions that occurred in class.

Nick continues to add to our discussions in a positive manner and uses these ideas in his assignments.
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English Language Arts
Framework for Composing Report Card
COMMENTS

This framework is organized to match the structure of the English Language Arts Program of Studies.
However, this is only a suggested approach.

Each section begins with the General Outcome, and is then followed by the Specific Outcomes for that
particular general outcome; these have been written as KEY LEARNER OUTCOMES.

The key learner outcomes are appropriate for all three junior high grade levels. However, following
each grouping of outcomes are the bullets unique to each grade level, and these bullets can be used as
the basis for a comment about student achievement.

Example:

Specific Outcome 4.2

#34: Edits for grammar and usage in writing to understand how language works
#35: Edits for spelling in written work through systematic and effective approaches

#36: Edits for capitalization and punctuation in written work

Comment Possibilities

Grade 7 Grade 8 Grade 9
___corrects grammar in written . __revises written work using a . __uses a variety of grammatical
work to improve clarity and variety of sentence lengths and types constructions to enhance clarity and reader
meaning. to enhance clarity and reader interest.
interest.
__revises written work for correct
’ grammatical structures.
/

If you teach Grade 7, and you selected Key Learner Outcome #34, this bullet
might be appropriate to edit for the Comment Box — then decide to what
degree of understanding did the student(s) achieve? Indepth? Reasonable?
Emerging?

Once you have selected key outcomes for your classroom and grade, you can use this resource to:
. Select corresponding comments (from the specific grade-level bullets)
Explain in more detail what the outcome “looked” like and “sounded” like in the classroom (edit
the text at will!)
Decide how well students achieved that outcome by adding a qualifier, e.g. precisely,
appropriately, with little connection.
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Do not choose to comment on a specific bullet for each key learner outcome —

you haven’t got enough room!

Sample Qualifiers for Comment Development:

HIGH MEDIUM LOW
Exemplary Satisfactory Limited
Exceptional Capable Developing

In-depth Reasonable Emerging
Comprehensive Detailed Few connections

Precise Appropriate Little connection
Insightfully Thoughtfully With prompting
Perceptive Accurate With prompting
Meaningful General Superficial

Clearly articulates Identifies Minimal recognition
Pertinent Relevant Little
Synthesizes Summarizes Shares little
Systematically & thoroughly Generally consistent Inconsistently

Examples of Comments
Grade 7 (2.3, if you chose #16)

Max provides perceptive explanations on the use of narrative hooks and foreshadowing for effective plot development, and
will have to continue working on his approach to surprise endings.

Cecilia provides adequate explanations on the use of narrative hooks, foreshadowing, and surprise endings for effective plot
development. However, as the class continues to focus on an author’s choice of literary techniques and elements, Cecilia
will be encouraged to verify all of her notes with her teacher.

With prompting, Donna can explain effective plot development. She is encouraged to share with a partner before
responding aloud to questions in class.

Examples of Comments
Grade 8 (2.4, if you chose #19, 20 or 21)

Max has created comprehensive and intriguing stories with both main and minor characters; he is able to draw upon rich
stories, either real or imagined, to embellish his writing.

Cecilia has created detailed and interesting stories with both main and minor characters. She uses her background
knowledge appropriately to provide a context for her writing.

Donna has created stories with few details and little character development; however, she continues to work with a buddy

to help discuss her background knowledge and experiences of others, and then to
get her ideas on paper.
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English Language Arts Grades 7 - 9
Framework for Composing Report Card

COMMENTS

General Outcome 1

experiences.

Specific Outcome 1.1

accessing prior knowledge

texts

Grade 7

® _ expresses personal
understandings of ideas and
information using prior
knowledge

® _ makes decisions for format
by considering audience and
purpose.

Specific Outcome 1.2

Grade 7

e listens and responds
constructively to other ideas or
opinions

® _  talks with others to
elaborate on ideas and seek
feedback

Comment Possibilities

Grade 8

rereads and reflects on texts to
explore or revise understandings

__uses a variety of formats to

reflect the audience and purpose of a

piece of text, both written and non-
written.

Comment Possibilities

Grade 8

____acknowledges the value of
others’ ideas and opinions in
exploring personal interpretations
____revises initial understandings
and responses in light of feedback
from others

Students will listen, speak, read, write, view and represent to explore thoughts, ideas, feelings and

# 1. Expresses ideas orally, in written form or graphically, and develops understanding by

# 2: Experiments with language and forms by analyzing, evaluating and responding to a variety of

# 3: Considers, acknowledges and values others’ ideas in classroom talk and through literature

# 4. Combines and clarifies ideas and extends understanding when reading

Grade 9

___extends understanding, by considering
different points of view, when rereading or
reflecting

___uses language to create tone in a variety
of formats to reflect the role, audience and
purpose of a piece of text.

Grade 9

____integrates perspectives and
interpretations with new understandings
developed through discussion and reading
___assesses whether new information (e.g.
opinions, ambiguities) assists in
understanding
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General Outcome 2

Students will listen, speak, read, write, view and represent to comprehend and respond
personally and critically to oral, print and other media texts

Specific Outcome 2.1

#5: Uses comprehension strategies such as prior knowledge and monitoring
understanding when reading

# 6: Uses comprehension strategies such as paraphrasing and summarizing main ideas
when reading

# 7. Uses comprehension strategies such as textual cues and vocabulary development
when reading

# 8: Uses references such as a dictionary, thesaurus and writer’s handbook to comprehend

Comment Possibilities

Grade 7 Grade 8 Grade 9

« __ adjusts reading rate and e __ monitors understanding by »  __ selects an appropriate reading rate and
uses other strategies to enhance reading at an appropriate rate and by uses a variety of strategies for
comprehension enhancing comprehension comprehending texts

*  __ applies knowledge of e uses strategies for word e effectively identifies and comprehends
phonics, sight vocabulary, identification, vocabulary words in context, based on the complexity
structural analysis, and context development and spelling to of text
clues to comprehend when strengthen his/her language skills
reading (*choose one) (*choose one)

Specific Outcome 2.2

#9: Explores a variety of oral, print and media texts with different points of view

# 10: Defends interpretation of a text by examining character, plot, theme, conflict and
setting

# 11: Synthesizes and evaluates a variety of oral, print and media texts
# 12: Explores the artistry of media texts such as film, advertising and magazines

# 13: Explores the artistry of literature through character development, setting, theme and
plot

# 14: Explores the artistry of literature through word choice and figurative language
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Comment Possibilities

Grade 7

__justifies hi/her point of
view using evidence from texts
___expresses interpretations
of the text in another form
____compares the choices and
behaviours of fictitious
characters with those of self
and others

__explains the
interrelationship of plot, setting
and characters

__analyzes how plot
develops

____explains how techniques
are used to communicate
meaning in media texts
____explains how techniques
are used to communicate
meaning in stories

Grade 8

__writes and represents narratives
from other points of view
____explains how texts can have
different interpretations based on the
reader’s experiences

____interprets the choices and
motives of fictitious characters and
examine how they relate to self and
others

__ describes characters’ attributes
and motivations using evidence from
the text and personal experience
___explains how techniques (e.g.
word choice, camera angle, line and
framing) communicate meaning in
media texts

__describes character development
and how character, plot and setting
are mutually supportive

Grade 9

___considers historical context when
developing his/her points of view or
interpretations

___compares and contrasts his/her own life
situation with themes in texts and expresses
these themes in different forms
___analyzes how the choices and motives
of fictitious characters provide insight into
those of self and others

___relates themes in texts to issues of
personal interest or significance
___explains how techniques (e.g. irony,
symbolism) communicate meaning in
stories

___explains how techniques (e.g.
perspective and proportion) communicate
meaning in media texts

__explains character development in terms
of consistency of behaviour and plausibility
of change

Specific Outcome 2.3

# 15: Explores forms and genres appropriate to the purpose and audience of written work
# 16: Explores authors' choices of literary techniques and elements
# 17: Explores directors' choices of techniques and elements

# 18: Explores creative use of elements and techniques such as language and visuals

Specific Outcome 2.4

Grade 7

__chooses appropriate
strategies for generating ideas
and focusing topics when
creating texts

__ Uses suspense,
exaggeration, foreshadowing,
dialogue and description to

Comment Possibilities

Grade 8

__chooses appropriate strategies
for generating ideas and focusing
topics for texts

__retells a text (e.g. story or
article) from different points of view
___creates narratives with both
main and minor characters

#19: Generates ideas for writing and focuses topics on issues encountered in one's own
life

# 20: Expands on the expression of ideas in written narrative formats
# 21: Writes structured and organized narrative texts with plot and character development
# 22: Expands on the expression of ideas in non-narrative written formats

# 23: Structures and organizes non-narrative texts for specific purposes and audiences

Grade 9

__generalizes from his/her own experience
to create thematic narratives

__creates narratives that interrelate plot,
setting and character, and reveal the
significance of the action

___creates narratives with main and minor
characters and show how these characters
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show rising action and develop
conflict

e __ creates texts that are
unified by point of view,
carefully developed plot and
endings

e creates texts that explore
ideas related to (*name the
theme)

__chooses forms of text for the
particular effect they will have on
the audience

develop as a result of the action

General Outcome 3

information

Specific Outcome 3.1

Students will listen, speak, read, write, view and represent to manage ideas and

for research purposes

Grade 7

. __uses note-taking, outlining
and representing to summarize
important ideas and
information

. ___plans and organizes data
collection

Specific Outcome 3.2

Grade 7

. ___obtains information from a
variety of sources when
exploring research questions

. __uses a variety of tools and
text features to access
information

. __distinguishes between fact
and opinion

o __ follows and explains the
development of an argument or
opinion

Comment Possibilities
Grade 8

___identifies and traces the
development of arguments and
opinions in a variety of texts
__chooses a plan to access, gather
and record information, according to
self-selected parameters

.

Comment Possibilities

Grade 8
____obtains information from a .
variety of sources when conducting
research .

__uses a variety of tools and text
features to access information
___records key ideas and
information, avoiding overuse of
direct quotations

# 24: Plans and gathers information by determining a topic and synthesizing information

Grade 9

__selects information sources that provide
effective support, convincing argument and
unique perspectives

__assesses appropriateness of text details
to support and further develop arguments,
opinions and points of view

# 25: Uses a variety of sources to obtain information for research purposes

# 26: Accesses information and evaluates research sources using pre-established criteria

Grade 9

__uses a variety of tools and text features
to access information

__distinguishes between primary and
secondary sources and explains the
usefulness of each for research purposes
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Specific Outcome 3.3

# 27: Organizes, records and evaluates appropriate information for research purposes

Comment Possibilities

Grade 7 Grade 8 Grade 9

. ___makes notes, using . ____makes notes in point form, . __uses his/her own words to summarize
headings and subheadings or summarizing major ideas and and record information in a variety of forms
graphic organizers appropriate supporting details (e.g. paraphrase, quote relevant facts and
to a topic . __incorporates new information opinions, reference sources)

. __reflects on ideas and with prior knowledge to develop . ___chooses specific vocabulary and uses
information to form his/her new understanding conventions accurately and effectively to
own opinions with evidence to enhance credibility
support them .

Specific Outcome 3.4

# 28: Shares and communicates ideas and information with peers and others through
visual and print products

Comment Possibilities

Grade 7 Grade 8 Grade 9
. ____communicates ideas and . ____communicates ideas and . ___communicates ideas and information
information in a variety of information in a variety of ways through media scripts, multimedia
ways (e.g. interviews, minilessons, presentations, and articles
. __sets goals to improve documentaries) . __reflects on the research process and sets
personal research skills . __assesses the research process goals for improvement
and sets goals for effective ways to
research

General Outcome 4

Students will listen, speak, read, write, view and represent to enhance the clarity and
artistry of communication

Specific Outcome 4.1

#29: Appraises own and others’ written work in a collaborative and peer-supported
environment

# 30: Revises and edits own narrative writing to clarify meaning and achieve specific
purposes

# 31: Revises and edits own non-narrative writing to clarify meaning and achieve specific
purposes
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# 32: Expands knowledge of language by using new vocabulary in their written work

# 33: Enhances the artistry of their writing by experimenting with figurative language,
voice, impression, mood

Comment Possibilities

Grade 7 Grade 8 Grade 9
. incorporates particular . evaluates how particular content | works collaboratively makin
content features into his/her features impact the overall —_— . - y g s
) ) appropriate revisions based on peers
work effectiveness of his/her own work
. . feedback
. revises his/her work to add and that of others . revises his/her work to ensure effective
coherence, clarify meaning, . revises his/her work to create a — . . . .
T - . . introductions, consistent points of view, and
and eliminate unnecessary dominant impression and to enhance - o -
- : : - effective transitions between ideas
repetition of words or ideas sentence variety, word choice and - : :
- . revises his/her work to combine
. uses paragraphs appropriate tone - S o
; . o narration, description and exposition
appropriately when organizing | ¢ uses unified and coherent effectivel
narrative and expository texts paragraph structures . ex e%ments with principles of desian
. explains figurative . chooses effective formats for — EXp : P pie 9
— . -— . that enhanced his/her presentation(s)
language and metaphorical use documents which accurately reflect L
- . . explores the derivation and use of
of language in context the content, audience and purpose of — -
e words, phrases and jargon
the writing
. infers the literal and figurative

meaning of words in context (e.g.
using idioms, analogies, metaphors
and similes)

Specific Outcome 4.2

# 34: Edits for grammar and usage in writing to understand how language works
# 35: Edits for spelling in written work through systematic and effective approaches

# 36: Edits for capitalization and punctuation in written work

Comment Possibilities

Grade 7 Grade 8 Grade 9
. ____corrects grammar in . ___revises written work using a . __uses a variety of grammatical
written work to improve clarity variety of sentence lengths and types constructions to enhance clarity and reader
and meaning. to enhance clarity and reader interest.
interest.
. ___revises written work for correct
grammatical structures.

Specific Outcome 4.3

# 37: Presents information individually and as small group activities

# 38: Uses oral and visual communication to enhance presentations

# 39: Demonstrates attentive listening and viewing with appropriate verbal and nonverbal
feedback
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Comment Possibilities

Grade 7 Grade 8 Grade 9

. ____supports ideas and . ____presents information that . ___chooses appropriate types of evidence
opinions with details, visuals appeals to the interest and and strategies to clarify ideas and
and media techniques background knowledge of the information, and to convince the audience

. ___asks questions and makes audience . ____provides feedback that encourages the
comments that elicit additional | __uses appropriate verbal and presenter and the audience to consider other
information nonverbal feedback to respond ideas and additional information

respectfully to speakers

General Outcome 5

Students will listen, speak, read, write, view and represent to respect, support and
collaborate with others.

Specific Outcome 5.1

# 40: Explores the diversity of texts related to different cultures in order to broaden
perspectives

# 41: Develops community by showing respect towards diverse ideas, cultures and
traditions

Comment Possibilities
Grade 7 Grade 8 Grade 9

. __ discusses recurring themes | ___compares ways in which texts . __analyzes how texts reflect the traditions,
from diverse cultures and reflect specific elements of cultures beliefs and technologies of different
communities and periods in history cultures, communities and periods in history

Specific Outcome 5.2

# 42: Works in groups to organize and complete tasks cooperatively and collaboratively

# 43: Evaluates and self-evaluates group processes with established criteria

Comment Possibilities

Grade 7 Grade 8 Grade 9
. __takes responsibility for . ___contributes ideas, knowledge . __chooses ways to coordinate the abilities
assuming a variety of roles in a and strategies to identify group and interests of group members and share
group and is flexible in setting information needs and sources responsibility for the completion of team
group goals (for specific group projects
behaviours, see 5.2.2)
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Mathematics
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Mathematics
Suggested Framework for Composing Report Card COMMENTS

The following explains how to use the framework, but please bear in mind that
there are alternative ways to approach comment writing):

This framework is organized to match the structure of the Mathematics Program of Studies. Each section begins
with the Strand, followed by the General Outcome and these have been written as key learner outcomes.

The key learner outcomes are organized by grade level.

Following each grouping of key learner outcome are the specific outcomes unique to each grade level. These
specific outcomes can be used as the basis for a comment about student achievement.

Group of Key Learner Outcomes

Example:

General Category Number

Sub Category Number Concepts or Number Operations

Demonstrates number sense for decimals and integers and whole numbers. 4

Solves problems using arithmetic operations on decimals and integers.

Grade 7

M is able to provide examples to illustrate where integers are used in the real world (e.g. elevators, thermometers, golf,
football, money...).

o can also draw and label a number line that includes both positive and negative integers and justify their
placement and can order a set of integers in either ascending or descending order, and apply the comparison of integers to real life
situations.

d is able to add, subtract, multiply and divide integers using manipulatives, pictures and symbols.

d applies the operation of decimals and integers to the order of operations in multi-step calculations.

Indicators that could be
used as comments

If you teach Grade 7, and you selected both Key Learner outcomes to report
on student achievement in decimals and integers, this combination of
achievement indicators might be appropriate to use in the comment box — then
decide to what extent did the student(s) achieve? In-depth? Reasonable?
Emerging?

Once you have selected key learner outcomes for your classroom and grade, you can use this resource to:

Select corresponding comments (from the specific grade-level bullets)

Use the achievement indicators to explain in more detail what the descriptor “looked” like and “sounded” like in the
classroom. You will need to combine indicators into a paragraph describing the mathematics studied this term.

Decide how well students achieved that descriptor by adding a qualifier, e.g. comprehensive, detailed, few connections.
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Sample Qualifiers for Comment Development:

High Medium Low
Exemplary Satisfactory Limited
Exceptional Capable Developing

Insightful Thoughtful With prompting
Precise Appropriate Little connection
Insightful Clear Minimal
Insightfully Thoughtfully With prompting
Perceptive Accurate With prompting
Astute Logical Inaccurate
Clearly justifies Supports Minimal support
Clearly articulates Identifies Minimal recognition
Pertinent Relevant Little

Systematically & thoroughly

Generally consistent

Haphazardly

Example of Comments for Grade 7 if you used key learner outcomes for Number

During this term, Alana has been studying integers. She is able to clearly articulate examples that
illustrate how integers are used in the real world. Alana is also proficient at adding, subtracting,
multiplying and dividing integers using manipulatives, pictures and symbols; however, she is
struggling with and needs practice using the order of operations with decimals and integers in multi-

step calculations.

Do not choose all of the specific outcomes for each key learner outcome —

you haven’t got enough room!
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Mathematics
Framework for Composing Report Card COMMENTS

Grade 7 Mathematics

General Category Number
Sub Category Number Concepts or Number Operations

Key Learner Outcomes

Demonstrates number sense for decimals and integers and whole numbers.
Solves problems using arithmetic operations on decimals and integers.
Solves problems using the relationships between rates, ratios, percentages and

decimals.
Comment Possibilities

- uses powers to represent numbers and combines the concepts of powers with scientific notation
to represent large numbers.

-« generates equivalent fractions, converts fractions to mixed numbers and mixed number to
fractions and compares and order fractions using manipulatives, pictures and symbols.

< recognizes and illustrates all fractions can be represented in decimal and percent form and
converts between decimals, fractions and percent.

-« provides examples to illustrate where integers are used in the real world (e.g. elevators,
thermometers, golf, football, money...).

- draws and labels number lines that includes both positive and negative integers and justifies their
placement on the number line.

-« orders aset of integers in either ascending or descending order, and applies the comparison of
integers to real life situations.

-« adds, subtracts, multiplies and divides integers using manipulatives, pictures and symbols.

< __ demonstrates the concepts of multiplication and division of decimals, using manipulatives and/or
pictorially

< __ adds, subtract, multiplies and divides decimals.

« __ applies the order of operations of to multi-step calculation with decimals and integers.

General Category Patterns and Relations
Sub Category Patterns or Variables and Equations

Key Learner Outcomes

Expresses patterns, in terms of variables to make predictions.
Solves problems using variables and equations to express to summarize and apply relationships.

Comment Possibilities

-« uses patterns and relations to represent expressions as mathematical symbols and vice versa and
uses the expression to predict the nth value of a pattern.

-« graphsrelations and analyzes the result to interpolate and extrapolate values from graphs.

< __ evaluates mathematical expressions containing unknowns.

- solves and verifies one-step equations and illustrates the solution process using manipulatives and
diagrams.
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General Category Shape and Space
Sub Category Measurement or 3-D Objects or 2-D Shapes, Transformations

Key Learner Outcomes

Solves problems involving the properties of angles and circles.

Links angle measures to the properties of parallel lines.

Demonstrates and understands patterns and designs, using congruence, symmetry, and transformation
geometry.

Comment Possibilities

-« explains and applies the relationships between diameter, radii and circumference of circles and
uses these relationships to solve problems.

-« classifies pairs of angles as complementary, supplementary, corresponding, opposite, alternate and
interior or exterior angles.

- explains and describes the relationships between the pairs of angles and makes use of
mathematical reasoning to determine unknown angle measures in a diagram.

-« explains more than one way that the sum of the measures of the angles in a triangle is 180 °

-« constructs angles and perpendicular bisectors using (compass and straight edge or
technology).

- creates, analyzes and describes designs using translations, rotations and reflections.

-« applies the concept of congruency with to transformation geometry.

-« identifies and draws lines and planes of symmetry to reflections.

- constructs transformed images in all four quadrants of the coordinate plane using ordered pairs.

General Category Statistics and Probability
Sub Category Data Analysis or Chance and Uncertainty

Key Learner Outcomes

Solves problems using measures of variability and central tendency involving the collection, display and
analysis of data.
Creates and solves problems using probability.

Comment Possibilities

. identifies and explains the meaning of independent events and can list all possible outcomes on
an event

. explains the meaning of and calculates probability and applies probability to problem solving
situations
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Grade 8 Mathematics

General Category Number
Sub Category Number Concepts or Number Operations

Key Learner Outcomes

Demonstrates number sense for rational numbers, including common fractions, integers and whole
numbers.

Solves problems using arithmetic operations on rational numbers.
Solve problems in meaningful contexts by applying the concepts of rate, ratio, percentage and proportion.

Comment Possibilities

-« understands and can use negative exponents to express very small numbers in scientific notation as
well as converts numbers into standard form from scientific notation.

- recognizes, finds missing terms and generates equivalent ratios when using 3 term ratios.

< understands and uses square roots and their decimal approximations in computations and problem
solving.

- understands, represents, estimates and computes operations with fractions (including addition,
subtraction, multiplication and division.

- calculates with negative rational numbers using decimal representations only.

-« uses concepts of rate, ratio, percentage and proportion to solve problems in real world context.

« __understands and can apply unit rates as well as expressing rates and ratios in equivalent forms.

General Category Patterns and Relations
Sub Category Patterns or Variables and Equations

Key Learner Outcomes

Solves problems using patterns, variables and expressions, and their graphs.
Solves and verifies one-step and two-step linear equations with rational number solutions

Comment Possibilities

< __ explains the pattern in a sequence of numbers and translates the explanation into an algebraic
expression or equation.

< createsatable of values to relate paired variables of a sequence and represents the relationship
using an equation.

- createsatable of values from a given expression using substitution and then graphs the relation.

< translates a given algebraic expression into words.

- solvesone and two step equations using concrete representations of an equation (e.g. algebra

tiles, counters, diagrams) by performing the same operation, on each side of the equation, in the
correct order.

- follows a sequence of steps to isolate the variable in one and two step equations, and through
the process can explain that the same operation on each side of an equation maintains the
equality of the relationship

< solves problems by creating algebraic expressions and equations that model relationships from a

real-world context.
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General Category Shape and Space
Sub Category Measurement or 3-D Objects or 2-D Shapes, Transformations)

Key Learner Outcomes

Applies indirect measurement procedures to solve problems

Solves problems involving area, perimeter, surface area and volume by generalizing procedures.
Demonstrates an understanding of the properties of angle measures, parallel lines and quadrilaterals.
Designs problems and architectural patterns, using the properties of scaling, proportion and network.

Comment Possibilities

< sorts 2-D into groups and can communicate identifying properties and justify the groupings,

-« constructs skeletons and a variety of nets for 3-D objects.

< analyzes, determines, and justifies the scale factor for an enlargement or reduction from an original
to its image, applies creates enlargements or reductions of an original given the scale factor.

-« creates ascale diagrams for a real-world situation and justifies the scale factor or identifies the scale
factor in a scale diagram and translate information.

-« generalizes recurrent patterns for network problems, (e.g. bus routes, air line flight paths and

telephone exchanges), communicates their generalizations, and use them to solve problems
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General Category Statistics and Probability
Sub Category Data Analysis or Chance and Uncertainty

Key Learner Outcomes

Plan for the collection, display and analysis of data.
Solve problems using measures of central tendency and variability.
Compares and calculates theoretical and experimental probability of independent events.

Comment Possibilities

interprets a set of given data and write questions that can be used in an investigation.
. identifies different methods of data collection (ie. questionnaires, interviews, surveys, experiments,

research including the use of electronic media etc) and classifies different methods of data collection
as primary and secondary

- Given a question, determines the most appropriate method of collecting data, justifies the method
of data collection and collects the appropriate data to support the answer, uses appropriate representations
to display the data and justifies and explains the choice of representation.

< _ creates a box and whisker plot to display a set of data.

- calculates mean, median and mode for any given set of data and selects and justifies the most
appropriate measure of central tendency that represents the real world data.

-« identifies measures of variability and central tendency (range, mode, median, etc.) and extremes,
gaps and clusters for a given set of data.

< creates aviable set of data when given a value for mean, median, mode or using two or more
measures of central tendency.

< adds, subtract, multiplies and divides a constant to each value in a set of data, recalculate the mean,
median and/or mode and analyse the effect.

« __ explains the numerical definition of probability and determines and uses a technique such as a table
of diagram to list the total number of possible outcomes in a situation.

< __ determines the theoretical probability of an event occurring if each outcome is fair or equally likely
to occur and uses sample data to calculate the theoretical probability.

-« explains independent events and solves real world problems involving two independent events.

< makes inferences about populations in real world situations using knowledge of probability.
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Grade 9 Mathematics

General Category Number
Sub Category Number Concepts or Number Operations

Key Learner Outcomes

Identifies and classifies numbers into number systems.

Solves problems using exponents and square roots.
Solves problems involving rational numbers.
Solves problems involving scientific notation.

Comment Possibilities

. sorts and classifies numbers into their number systems and draws and labels numbers onto a
number lien including natural (N ), whole (W), integral (1), rational (Q ) and irrational numbers

systems ( (_Q ).

. explains and illustrates the connections (similarities and differences) between each number
system and provides real world examples.
. understands and explains the relationship between squaring and square roots and demonstrates

that numbers have both positive (principal) and negative square roots, but only the principal
square roots are used in real life situations.

. understands that for a given power, (e.g. 2x°), the coefficient is 2, the base is x and the exponent
is 3.

. understands and explains the difference between a positive, negative exponents and express
powers form.

. evaluates a power by substituting a given value for the variable base. Ex. Evaluate _—;x3 if x ='—2l .

. understands, gives examples and applies exponent laws to simplify expressions including
variables.

. evaluates expressions with powers using order of operations.

. uses a calculator to evaluate and solve problems involving fractions, square roots, exponents etc
and explains the correct key sequence.

. solves real-world problems using rational numbers and scientific notation.

. adds, subtracts, multiplies and divides numbers in scientific notation with technology and uses

exponent laws to simply calculations using scientific notation.
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General Category Patterns and Relations
Sub Category Patterns or Variables and Equations

Key Learner Outcomes

Solves problems by writing and solving algebraic expressions and equations.
Solves and verifies linear equations and inequalities in one variable.
Demonstrates an understanding of operations in the set polynomials.

Comment Possibilities

. explains that the goal of solving equations is to isolate the variables and illustrates the concept
that the value of the left hand side is equivalent to the right hand side of an equation.

. eliminates brackets from an equation using multiplication [distributive property i.e. 2(x+3)=2x+6

. verifies the solution to equations by substitution.

. illustrates the solution process of solving an equation using concrete materials including algebra
tiles and diagrams such as flowcharts.

. translates algebraic expressions/equation to word problems and creates and solves real world
problems that can be solved algebraically.

. explains the similarities and differences between solving an equation and solving an inequality,
including multiplication and division of a negative number.

. describes the solution to an inequality, including a discussion of infinity and illustrates the
solution of an inequality by listing and graphing acceptable values for the variable.

. verifies the solution by substituting values into the inequality ensuring that multiple values
within the range of the solution are used to validate the correct inequality symbol.

. identifies the constant, coefficients and variables in given polynomials and writes polynomials
with constants, coefficients and variables.

. identifies monomials, binomials, and trinomials from a list of polynomials.

. estimates and evaluates the value of an expression after substitution of a given value applying
the rules for Order of Operations when simplifying an expression.

. represents given expressions using concrete materials, including Algebra tiles, and diagrams.

. identifies like terms, simplifies expressions by combining like terms applies this concept to
adding and subtracting polynomials algebraically.

. applies the exponent laws and distributive property when simplifying polynomials.

. multiplies two monomials, two binomials and a monomial by a polynomial.

. rewrites a polynomial as a product of factors, one being the GCF.

. factors trinomials including a difference of squares and perfect squares into 2 binomials.

. explains and applies the process of dividing a polynomial by a monomial.
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General Category Shape and Space
Sub Category Measurement or 3-D Objects or 2-D Shapes, Transformations

Key Learner Outcomes

Solves problems using the trigonometry of right triangles.

Solves problems involving area, perimeter, surface area and volume.

Solves problems using properties of similar or congruent triangles.

Uses spatial problem solving in building, describing and analyzing geometric shapes.

Applies coordinate geometry and pattern recognition to predict the effects transformational geometry and
dilatations.

Comment Possibilities

« _ draws the original shape from its transformation image.

-« draws an original 2-d shape from its dilatation image with different scale factors.

< identifies the scale factor in a dilation transformation.

-« drawsa 2-d shapes and their images after a combination of transformations of translation and

reflections or draws the original shape from the image after a combination of transformations of
translations and reflections.

-« identifies the transformations from a diagram of the original and its image.

< calculates the scale factor from a pair of similar triangles using the side ratios.

- draws atriangle and its dilation image, measures the sides, and sets up ratios of corresponding sides.

< __ explains the congruency conditions when comparing two triangles and uses the congruency condition
to justify that two triangles are congruent.

-« creates similar triangles to show the relationship of corresponding angles and sides and writes
appropriate proportions to solve for unknown sides on triangles, and applies this to real-world
examples.

< identifies the correct trigonometric ratios, writes proportions to calculate unknown side length, angle
measurements and creates and solves real world examples of situations with right angle triangles.

- explains the difference between the trigonometric ratio and its inverse and the relationship between
them and application of these to calculate unknown angles.

-« recognizes when to use trigonometry versus similarity, congruency and Pythagorean Theorem.

< explains the relationship between the volumes of a prisms and cylinders with the volume of a
pyramids and cones with the same base and height.

« __ explains the relationship between the surface area and volume of a three dimensional figures and
calculates volume and surface area of various solids.

« __ calculates the area and perimeter of various two dimensional shapes.

< visualizes, draws and creates models the front/back view, top view and right/left views of three-

dimensional objects.
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General Category Statistics and Probability
Sub Category Data Analysis or Chance and Uncertainty

Key Learner Outcomes

Collects and analyzes experimental results expressed in two variables.
Using probability and statistics to solve complex problems.

Comment Possibilities

. interprets a set of given data and write questions that can be used in an investigation.
. identifies different methods of data collection (ie. questionnaires, interviews, surveys, experiments,

research including the use of electronic media etc) and classifies different methods of data
collection as primary and secondary

. designs a comparison study of two variables, collects the data in an unbiased fashion and organizes
the data in a table or chart.
. generates a scatterplot with a line of best fit, discusses the relationship between the two variables

shown by the line of best fit, analyzes and discusses the trends, and creates and answers questions
that result from the data and the scatterplot.

-« discusses why some data points lie outside the pattern of the scatterplot.

< _ describes the difference between discrete and continuous variables and applies this concept to the
creation of scatterplots.

- interpolates and extrapolates values from a given scatterplot.

< analyzes and discusses and differentiates a positive, negative and no correlation to a line of best fit.

- discusses and collects data both in both biased and unbiased manner and weigh the results.

< identifies biases in given graphs and tables of data, discusses possible reasons for biased graphs,
ethical uses for biased graphs, and tables and corrects biased graphs.

- identifies and finds examples of biased and unbiased graphs and tables in the Real World.

< compares and discusses the results of theoretical probability with experimental probability (relative

frequency) and designs and performs experiments involving probability using theoretical and
experimental results (games of chance)

. identifies uses of probability in the real -world and discusses the reliability of making decisions
based on probability and statistics the assumptions understood.
. identifies independent and dependent events, calculates probability of independent events using

various methods and writes and solves problems involving probability of independent events.
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French Language Arts
Report Card Key Learner Outcomes/Comment Building

WHAT TO ASSESS

Only the performance tasks and the use of grammatical elements in context can be assessed. Many
strategies, skills and attitudes, while taught, discussed and used, remain immeasurable. An expert
student will know how and when to use the various strategies learned, but because these are not called
upon in the same way by two expert learners, they remain difficult to assess. The report card will
therefore focus on assessing performance tasks and grammatical elements used in context.

PERFORMANCE TASKS

In FLA, students are expected to perform 2 to 4 performance tasks in each of the strands for a total of
11 to 17, depending on the grade level. Each task is studied by using prior knowledge, and by
developing metacognitive strategies and skills through modeled practice, guided practice, shared
practice, collaborative practice and independent practice. In French L.A., Speaking and Listening are
studied with the same richness of strategies and metacognition as are Reading and Writing.

USING VS STUDYING A STRAND
While all of the strands are used every day, not all the strands will have been taught and evaluated in
each reporting period.
 Using a strand such as speaking or reading is like practicing it;
« Studying a strand such as speaking or reading is focusing metacognitively on that strand so
that the student knows and can express how to acquire new strategies to self assess correctness,
clarity and richness.

In a second language, separating strands is important because it cannot be assumed that the learning
happens automatically as activities are done. It is overwhelming for a student to be focusing on
improving and acquiring new listening, speaking, reading and writing strategies within one activity.

REASSURING PARENTS

In order to reassure parents, the teacher may want to include a comment on the report card stating:
“While students are progressing in all areas of language, only the areas focused on in this term have
been evaluated in this report card.”

FLA Comments

The outcomes section of the Report Card contains the Performance Tasks as outlined in the Program of
Studies, along with the level of achievement reached by the student.

The supporting outcomes, or strategies worked on through a unit, are incorporated in the comment box,
which could be essentially the same for all students, with the describing words (underlined in this
example) changed appropriately for each student. Use the vocabulary table from p. 13 and 90 of the
Elementary Report Card Teacher Support Document (updated May 06) as a starting point for those
describing words. Another resource for the descriptive words is the Rubric Wordsmith available in this
document and on Public Folders.
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The comment paragraph can be developed and refined until it accurately describes the strategies
taught, practiced and evaluated throughout the units of this term. IMPORTANT: The comments must
reflect the same level of achievement as is indicated in the body of the report card.

While you can only required assess performance task in the outcomes section of the Report
Card, you must include reference to strategies and skills in your comments.

The following chart is included to help identify and communicate student progress. As a teacher, you
could select a few that you would like to highlight for the whole class and personalize the comment for
each student by selecting from the bulleted area.

Writing FLA comments
1. Begin your comment by providing parents with a context for the learning during the term which may
apply to the whole class:
E.g. During this term we have focused on adding new expectations to listening, reading and
speaking. (Students have continued to practise writing based on previous expectations)

2. Then create some personalized comments by combining vocabulary from the table of level of
proficiency with some specific information.

Jack is consistently able to identify the key elements of a story watched on TV.
He uses sophisticated strategies to continue understanding a story after a momentary loss of

understanding.

Jack occasionally converses in small groups and shows confidence in expressing his own ideas.

Demonstrates Demonstrates Demonstrates Demonstrates
EXCELLENT PROFICIENT BASIC INSUFFICIENT
Achievement Achievement Achievement Achievement
Exemplary Skilled Limited Well below
Exceptional Adept Basic Few
Insightful Thoughtful Believable With prompting
Comprehensive Clear Simple Minimal
Astute Logical Predictable Inaccurate
Perceptive Accurate Generally accurate Vague
Systematic and Consistent Generally consistent Haphazardly
thorough
Precise Appropriate Partial Little detail
Clearly justifies Supports Partially supports Minimal support
In depth Detailed Reasonable Inadequate
Advanced Solid Minimally acceptable Little evidence
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The KLO’s for the LISTENING strand:

GR.7

KEY LEARNER OUTCOMES and COMMENT MENU

Responds to a speech by sharing opinions and positions based on personal experiences. (CO1)
Identifies the relationship between characters and their impact on the events in a film. (CO2a)
Shares personal feelings and opinions about the relationships between characters (CO2b)

GR. 8

Distinguishes between facts and opinion. (CO1)
Identifies characteristics of poetry and song. (CO2)

GR.9

Analyses the characteristic elements of an ad (slogan, humor, music) (CO1la)

Identifies the author’s point of view (CO1b)
Discusses the themes and messages which typify popular francophone music. (CO2)

COMMENT MENU

PLANNING
STRATEGIES

PERFORMANCE
STRATEGIES

SELF ASSESSMENT

PARTICIPATION
SKILLS

* Makes predictions
using key words,

organizers or questions.

* Makes predictions
using information
provided to focus
listening.

e Makes predictions
using knowledge of the
author, interpreter or
program.

e Prepares a graphic
organizer to direct
listening.

» Notes key ideas while
listening.

e Uses a graphic
organizer to note key
words while listening.

e Makes use of cognates
to understand new terms.
e Asks appropriate
questions.

e Uses prior knowledge
about the topic to make
ongoing predictions.

e Uses knowledge of
the structure of texts to
support understanding.

e Does not panic,
accepts that details and
vocabulary need not all
be understood.

» Articulates a lapse in
understanding and uses
appropriate strategies to
solve it.

= States and focuses on
the purpose of the
listening activity.

e Uses appropriate
strategies and can
describe them.
 Identifies personal
strengths.

e Targets areas for
improvement.

e Describes areas of
personal growth.

e Listens to the ideas of
others.

» Piggy backs off
others’ ideas.

e Asks questions for
clarification.

e Encourages those who
are speaking.

* Respects the personal
space of others.

© Edmonton Catholic School Board 2007

71




The KLO’s for the READING strand:

GR.7

Identifies the causes of a phenomenon or the solutions proposed for a given problem. (CE1a)

Reacts to a text by sharing tastes and opinions which are based on personal experiences.(CE1b)
Discusses the influence of media on one’s behaviour. (CE1c)
Identifies the characterizations, roles and relationships between characters in a story. (CE2a)
Recognizes the characteristic elements of poetry.(CE2b)
Shares opinions on the relationships between characters based on personal experiences (CE2c)

GR. 8

Identifies the main ideas whether implicit or explicit. (CE1a)
Distinguishes between essential and non essential information. (CE1b)
Presents the author’s, illustrator’s or the editor’s point of view. (CE1c)
Recognizes a description and their meaning or effect. (CE2a)
Recognizes similes and personification in poetry. (CE2b)
Links illustrations to the printed message in comics (CE2c)

GR.9

Distinguishes facts from opinions (CE1a)
Identifies the factual information in an opinion texts, articles or in documentaries (CE1b)
Reacts the values presented in a story or a poem. (CE2a)
Identifies the passages in a text which elicit feelings or memories. (CE2b)

COMMENT MENU

PLANNING
STRATEGIES

PERFORMANCE STRATEGIES

SELF
ASSESSMENT

PARTICIPATION
SKILLS

e Uses various
criteria to select a
text: index, subject
and level of
difficulty.

e Displays a
positive attitude
about reading
French literature.

* Makes
predictions using
subtitles, graphics,
fonts, key words, or

» Uses graphic organizers, webs or outlines
to organize and retain information.

e Uses knowledge of the structure of
narrative texts to sustain understanding.

» Focuses on passages pertinent to the
activity.

« Verifies choice of main idea throughout the
reading.

e Uses key words to retain the important
elements and events of the story.

= Makes inferences to understand
information not explicitly stated in the text.
e Verbalizes mental images made to sustain

e States and
focuses on the
purpose of the
reading activity.

e Uses
appropriate
strategies and
can describe
them.

e Identifies
personal
strengths.

e Shows interest
in others’ reaction
to a text.

e Shares a
personal reaction
to the text to
enrich the
discussion.

e Draws on very
concrete passages
from text to
support personal
opinions.

organizers. comprehension. * targets areas
» Overcomes difficult passages without for
losing the storyline. |mprovement.
= Makes use of strategies to overcome * Describes
problems encountered in previous readings. | areas of
« Articulates a lapse in understanding and personal
uses an appropriate strategy to solve it. growth.
» Rereads and asks questions to refine
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understanding.

e Uses cognates and knowledge of the text
structures from other languages.

 Identifies an emotion as either the effect or
the cause of a particular action.

» Uses reading to increase personal
vocabulary.

» Uses precise French vocabulary to express
emotions.

e Makes use of cognates to understand new
terms.
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The KLO’s for the SPEAKING strand:

GR.7

Expresses feelings and opinions based on personal experiences. (PO1a)

Presents the relationship between cause and effect in a given phenomenon (PO1b)

Uses dramatic elements effectively when telling a story based on a given starter (PO2)

GR. 8

Defines the problem in a given situation and suggests solutions. (POla)
Participates in a group discussion to plan and complete a project (PO1b)
Participates in a role playing activity based on a given scenario. (PO2)

GR.9

Delivers a persuasive speech using media, slogans, characterization etc. (PO1b)
Reads a passage with expression from a chosen text. (PO2)

COMMENT MENU

PLANNING PERFORMANCE GRAMMATICAL SELF PARTICIPATION
STRATEGIES STRATEGIES ELEMENTS ASSESSMENT SKILLS
e Uses aplan, e Usesaplanor e Uses connecting |« States and = States personal

diagram or graphic
organizer to
organize the
presentation.

e Selects the
content for
presentation
according to
subject and purpose

graphic organizer as
an aid to memory
for the presentation.
» Uses non verbal
techniques to
support message.

= Chooses words,
examples and
repetition to make
message clear.

words in one's
speech.

e Recognizes and
corrects the most
common errors
from English.

e Ensures that
plural and feminine
forms are respected

focuses on the
purpose of the
speaking activity.

e Uses appropriate
strategies and can
describe them.

e Identifies
personal strengths.
e Targets areas for

opinions and ideas.
e Uses French
expressions specific
to the group role
assigned.

e Chooses to speak
in French.

= Stays on topic,
extending the ideas

of activity. . Continues after | M common improvement. of others,
an interruption. expressions. - Describes areas | paraphrasing and
- Listens and e Chooses yerbs of personal growth | working toward a
applies comments and expressions  Attempts to consensus.
from teacher that express tastes, | correct French « Observes the
regarding feelings and errors. courtesies of group
pronunciation. opinions clearly. discussion, such as
- Listens actively: speaking in turn,
visual contact, using appropriate
paraphrasing, taking tone and giving
notes and feedback in a non-
questioning. threatening manner
= Respects rules for decision.
group discussions.
e Performs
assigned role in the
group.
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The KLO’s for the WRITING strand:

GR.7

Writes an opinion text according to pre-established norms. (PE1) )
Writes a story containing a link between the feelings and the actions of the characters. (PE2)

GR. 8

Writes an informative text linking various facts presented. (PE1)
Writes a narrative with a coherent story line (PE2a) )
Writes a story in which the interaction between characters is described. (PE2b)

GR.9

Writes an opinion piece with a structured use of the elements analyzed. (PE1) )
Writes an illustrated story which contains images which elicit emotions and feelings (PE2)

COMMENT MENU

PLANNING PERFORMANCE ELEMENTS SELF PARTICIPATION
STRATEGIES STRATEGIES of ASSESSMENT SKILLS
GRAMMAR
e Uses aschematic | » Uses knowledge |e Checks text for | Statesand e Respects the
organizer, web or of the opinion text | elements of focuses on the responsibilities of

outline to organize
ideas.
e Makes a draft

copy.

to organize
feelings, opinions
and arguments.
 Edits for
presence and
structure of
arguments.

 Edits for logical
or correct order of
events and facts.

e Checks for
correct paragraph
structure.

e Checks writing
for conciseness and
clarity.

e Discusses
writing using
precise French
terms.

e Uses a variety of
strategies and
mnemonic devices
to spell correctly.

e Uses precise and
correct vocabulary
to express feelings

grammar taught in
the unit.

e Uses grammar to
check for correct
usage of verbs.

e Evaluates own
ability to correct
basic French
conventions.

e Checks writing
for correct
punctuation.

e Uses punctuation
to indicate
dialogue.

e Uses hyphen
correctly in
inverted questions
and imperative
sentences.

» Places adverbs
correctly in past
tense sentences.

e Places “ne” and
“pas” in negative
sentences.

e Uses the

purpose of the
writing activity.

e Respects the
purpose of writing
when choosing a
format for final
copy.

e Uses appropriate
strategies and can
describe them.
 Identifies
personal strengths.
e Targets areas for
improvement.

e Describes areas
of personal growth.
e Attempts to
correct French
errors.

eachroleina
cooperative project.
e Carries out
assigned role
diligently.

e Contributes to
monitoring the
quality of written
French.

e Seeks to ensure a
richness and
correctness of
vocabulary.

e Participates in
proposing creative
ideas.

e Participates in
problem solving.

e Uses French as a
language of
negotiation with
peers.
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and opinions.

e Enriches
vocabulary through
the use of
synonyms and
antonyms.

e Chooses correct
form of homonyms.

imperative form of

verbs.

e Uses the correct

plural of nouns and
adjectives ending in
“al” and “ail”.
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Wordsmith

...Four Levels of Achievement

Demonstrates Demonstrates Demonstrates Demonstrates
Excellent Proficient Basic Insufficient
Achievement Achievement Achievement Achievement
Relevancy of pertinent relevant general trivial
information
significant relevant superficial irrelevant
insightful meaningful appropriate superficial
significant relevant predictable vague
insightful convincing believable questionable
perceptive thoughtful appropriate superficial
precise correct partially correct incorrect
compelling convincing plausible sketchy
Degree of precise accurate partial vague
detail
comprehensive thorough superficial little or no
precise relevant generally accurate | superficial
comprehensive complete partial sketchy
purposeful focused appropriate irrelevant
in-depth substantial partial incomplete
rich and detailed | specific simplistic undeveloped
Support for compelling convincing believable weak support
opinion
insightful logical simplistic little or no
significant relevant predictable unrelated
persuasive credible plausible inconclusive
explicit thoughtful partial minimal

www.aac.ab.ca
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Demonstrates Demonstrates Demonstrates Demonstrates
Excellent Proficient Basic Insufficient
Achievement Achievement Achievement Achievement

Reflection/ insightful thoughtful predictable minimal
interpretation

astute relevant superficial minimal

perceptive appropriate simplistic little or no

intuitive logical rudimentary minimal

innovative credible predictable unrelated

compelling meaningful obvious few if any

connections

Design/ efficient practical viable impractical
construct

innovative effective workable ineffective
Compares/ accurate reasonable partial flawed
analyzes data

insightful logical simplistic unsupported

probable plausible inaccurate
astute
relevant basic irrelevant

Insightful
Questions/ perceptive focused reasonable irrelevant
predictions

insightful logical predictable unrelated

purposeful relevant reasonable vague

precise effective appropriate confusing
Organization | skillful systematic simplistic haphazard

purposeful logical methodical ineffective

www.aac.ab.ca
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Demonstrates Demonstrates Demonstrates Demonstrates
Excellent Proficient Basic Insufficient
Achievement Achievement Achievement Achievement
Visual appeal | vivid interesting simplistic lacks visual
appeal
memorable detailed and simplistic sketchy
interesting
compelling effective predictable does little to
sustain interest
captivating imaginative relevant minimal appeal
significantly substantially supports does little to
enhances improves support
authentic realistic simplistic vague
presentation enhances supports partially supports | interferes with
exceptionally genuinely reasonably little confidence
confident confident confident
engaging interesting straightforward Ineffective
skillful competent appropriate Inappropriate
memorable effective simplistic lacks appeal
captivating substantially partially engaging | minimal
engaging engagement
compelling effective realistic vague
completely persuade partially persuade | make a tenuous
convince connection
intriguing interesting predictable Ineffective

www.aac.ab.ca
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Science

DEVELOPING COMMENTS

The report card key learner outcomes for Science are derived from the General Learning Outcomes in
the Science Program of Studies. Teachers may access additional program information on the processes
of scientific inquiry, problem solving and the use of research and inquiry to inform the decision-
making process, to develop their comments.

The intent of a comment is to highlight the student’s strengths and/or areas for growth, as well as
identify the next steps for improvement based on skill acquisition. It is imperative therefore, that
teachers provide opportunities for students to participate in lab activities. This will facilitate the
development of meaningful comments clearly based on skills from the Science Program of Studies.

Program Organization and Format

In reference to the program of studies, the following organizer was extracted from the Science program
of studies to show the connections between units and where to focus student attention in skill
development, and subsequently in comment development.

Unit of Grade 7 Grade 8 Grade 9
Study
A Interactions & Mix & Flow of Matter | Biological Diversity
Ecosystems
B Plants for Food & Cells & Systems Matter & Chemical
Fibre Change
C Heat & Temperature Light & Optical Environmental
Systems Chemistry
D Structures & Forces Mechanical Systems Electrical Principles
& Technologies
E Planet Earth Freshwater & Space Exploration
Saltwater Systems

Unit Emphases

Each unit of study begins with an overview and a set of focusing questions that identify a context for
study. In defining the context, one of the 3 areas of emphasis is identified for each unit. Select some
of the skills in an area of emphasis to build comments. The following chart will help teachers to select
1 — 2 skills appropriate to the unit(s) for comment development on the report card. For example, a
teacher might choose to focus on decision-making activities for a unit with a Social and Environmental
emphasis, exploring the extent to which students apply given criteria for evaluating evidence and
sources of information.

Teachers and students would use the assessment rubric line master that follows. Several comparable

rubrics can be used for different skill sets — see the Generic Line Masters section in the Teacher’s
Resource Manual.
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Decision Making Activity Name:

Skill: App'y Level | Level 2 Level 3 Level 4
g Iven Criterla for Statement of Opinion | « No opinion stated. . ;Z)pi?don slale.d. but . OPinicn stated, = Opiniun.clea.rly
acks supporling with some stated with
1 evidence. supporting supporting evide:
ev_aluatlng evidence.
evidence and — — — —

+ Opinion lacked * Opinion showed some | * Opinion showed = Opinion showed
sources Of logic. logic. considerable logic. high degree of lo
|nf0rmat|0n Quantity of « Only | point was = 2 points were + 3 points were + 4 or more points

Information to included to support inctuded to support included to were included to
Support Opinion the opinion. the opinion. support the support the opini
{Knowledge/STS) opinion.
Look for
Relevance and = A considerable * Some information was | * Most information * Information was
assessment wﬂlmw of amount of irrelevant and/or was relevant and relevant to the to
H ormation information was inaccurate. accurate. and contained
evi dence here e nowledge/STS) irrelevant and/or accurate facts.
inaccurate.
Page 31LTRM Communication of « Written work = Written work * Written work = Wrilten work
Helping Students Develop Skills
Nature of Science Emphasis
Skills To what extent does a student...

¢ Identify questions to investigate

¢ Define and delimit questions to facilitate investigation

Initiating and Planning ¢ State a prediction and a hypothesis based on background information or an

observed pattern of events
¢ Select appropriate methods and tools for collecting data and information

¢ Carry out procedures, controlling the major variables

. + Use appropriate instruments effectively and accurately for collecting data
Performing and pprop y y J

Recording ¢ Organize data, using a format that is appropriate to the task or experiment

¢ Use apparatus safely

¢ Interpret patterns and trends in data, and infer and explain relationships
among the variables

¢ Predict the value of a variable

¢ ldentify and suggest explanations for discrepancies in data

¢ State a conclusion, based on experimental data, and explain how evidence
gathered supports or refutes an initial idea

Analyzing and
Interpreting

¢ Work cooperatively with team members to develop and carry out a plan and
troubleshoot problems as they arise
Communication and ¢ Recommgnd_ap appropriate way of summarizing and |_nterpret|ng flpdlngs
K ¢ Evaluate individual and group processes used in planning and carrying out
Teamwor investigative tasks
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Science and Technology Emphasis

Skills To what extent does a student...
¢ Define practical problems
¢ ldentify questions to investigate arising from practical problems
Initiating and Planning . (Fj’ropose alternative solutions to a given practical problem, select one, and
evelop a plan
¢ Select appropriate methods and tools fro collecting data and information and
for solving problems
¢ Research information relevant to a given problem
Performing and ¢ Construct and test prototype designs
Recording ¢ Use tools and apparatus safely
¢ ldentify and troubleshoot problems, and refine the operation of prototype
devices
. ¢ Evaluate designs and prototypes in terms of function, reliability, safety,
Analyzm_g and efficient use gf materigls anzﬁmpact on the environment g /
Interpreting ¢ Identify and evaluate potential applications of findings
¢ ldentify new questions and problems that arise from what was learned
¢ Work cooperatively with team members to develop and carry out a plan and
Communication and troubleshoot problems as they arise
Teamwork ¢ Recommend an approach to solving a given problem, based on findings
¢ Evaluate individual and group processes used in planning and carrying out
problem-solving tasks

Social and Environmental Emphasis

Skills To what extent does a student...
¢ ldentify science-related issues
¢ Identify questions to investigate arising from science-related issues
Initiating and Planning . _Select appropriate methods and tools for collecting relevant data and
information
¢ Research information relevant to a given question, problem, or issue
¢ ldentify information data that are relevant to the issue
Performing and ¢ Select and integrate information from various print and electronic sources, or
. from several parts of the same source
Recording
¢ Apply given criteria for evaluating evidence and sources of information
¢ ldentify new questions and problems that arise from what was learned
Analyzing and ¢ Identify and evaluate potential applications of findings
Interpreting
¢ Work cooperatively with team members to develop and carry out a plan and
Communication and troubleshoot problems as they arise
T ¢ Defend a given position on an issue, based on findings
eamwork 2 — — : -
¢ Evaluate individual and group processes used in investigating an issue and in
evaluating alternative decisions
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