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1.   Introduction
With eyes sparking and word punctuated with flailing arms, Kyle eagerly approached a small group of children in the dramatic play area.  “Hey!” he announced.  “Let’ pretend we’re dolphins and talk to each other in signals.   I’ve got the code all figured out!  Four beeps mean there’s danger approaching and three short hums mean “I see something to eat.”  And dolphins change colors like chameleons-we can use these different clothes to camouflage…”
“You’re weird, Kyle,” Josie interrupted.  “We don’t want to play dolphins.  We’re having a pretend birthday party.”
Deflated, Kyle moved to a corner and began to play “dolphins” by himself.
Is it important that Kyle’s teacher and parents notice that Kyle is different from his classmates, both in his interests and in the complexity of how he plays?

In second grade, Caroline is reading at a level far beyond that of her classmates.   After quickly finishing her reading work, she begins to entertain herself by guessing which page of her assignment has the most words on it and then counting the words on every page to see if she’s correct.  Because Caroline isn’t disruptive, no one notices that she’s no longer reading.
Is it important that Caroline’s teacher and parents notice and respond to her advanced reading ability and provide her with opportunities that foster growth and engagement?

Ever since I was young, I’ve had a tendency to back off from work, especially when it’s difficult.  I wish my teachers had challenged me … and helped me recognize that failure is an important part of learning.  
Is it important that gifted students develop a philosophy that learning involves taking risks and that not being “right” and not finding work “easy” all the time, does not mean you are not smart? 



Like Kyle, some gifted learners struggle to find like-minded peers to play and learn with.  Others, like Caroline, are unchallenged by school work and need opportunities to learn at their level and progress at a pace commensurate with their ability and rate of learning.  Developing a willingness to take risks with challenging learning tasks is important for all students and critical for gifted learners.  These stories highlight the reasons why it is important for educators to understand common characteristics and needs of gifted learners, how to identify gifted students and how to provide appropriate services in and beyond the regular classroom setting.  
This handbook provides information on GPCSD’s philosophy and vision as well as general information related to gifted education.  It also outlines current identification procedures and programming options for gifted learners in our schools.  

2.    Myths                Source – NAGC (National Association for Gifted Children – www.nagc.org)

MYTH – All children are gifted.  
TRUTH – All children have strengths and positive attributes but not all are gifted in the educational sense of the word.  In a school setting “gifted” means that when compared to others his or her age or grade, a child has an advanced capacity to learn and apply what is learned in one or more of the following areas;  general intellectual, specific subject, creative thinking, social, musical, artistic or kinesthetic.  Gifted does not connote good or better;  it is a term that allows students to be identified for services  for which the primary goal is to ensure that these children are challenged and learn new material.  

MYTH – Gifted students don’t need help and do fine on their own.  
TRUTH – Gifted students need teachers who support and challenge them so they are motivated and consistently developing their abilities.  Many gifted students already know much of the curriculum at their grade level and if they are not appropriately challenged can become bored, frustrated and even underachievers.  Some drop out of school.

MYTH – Gifted students are well adjusted, happy and popular in school.
TRUTH – Some gifted students do flourish in their school environment.  However, some differ from their peers in terms of emotional and moral intensity and sensitivity to expectations and feelings, which can cause challenges relating to positive social-emotional development.   Sometimes gifted students do not share interests with classmates which results in isolation.  It is estimated that 20 to 25 % of gifted children have social and emotional difficulties which is twice as many as in the general population of students.  
MYTH -   A student who struggles with reading or math cannot be gifted.
TRUTH – Some students have an advanced capacity to learn but also have a learning disability.  These “twice-exceptional” students often go undetected in regular classrooms because their disability and gifts mask each other, making them appear “average.”  

MYTH – Acceleration placement options are socially harmful for gifted students.
TRUTH – Academically gifted students often feel bored or out of place with their age peers and naturally gravitate towards older students who are more similar as “intellectual peers.”  Studies have shown that many students are happier with older students who share their interests more than children the same age.  Acceleration placement options such as early entry to kindergarten, grade skipping, or early exit should be considered for some gifted students.

MYTH – Gifted education require an abundance of resources.
TRUTH – Offering gifted education programming does not need to have huge budget implications.  What is required is an acknowledgement by district and community personnel that gifted students need something different.  Also required is a commitment to provide appropriate curriculum and instruction, and teacher training in identification and gifted education strategies.  

MYTH – Perfectionism can sometimes be a good thing.
TRUTH – Perfectionism is never a good thing.  What’s good is the pursuit of excellence.  Perfectionism means that you can never fail, you always need approval, and if you come in second, your’re a loser.  The pursuit of excellence means taking risks, trying new things, growing, changing...and sometimes failing.

	
	


3.   Summary of Research 

 1   There are many ways to be gifted

For more than 50 years, researchers and practitioners have recognized that giftedness is a multidimensional construct. The current Alberta definition of giftedness recognizes seven ways that an individual can be gifted: General intellectual ability, specific academic aptitude, creative thinking, artistic ability, musical ability, social ability, and kinesthetic ability. (Alberta Learning, 2000).

2   Gifted students are best identified through the use of multiple measures 
The general consensus regarding identification of gifted students is to incorporate the use of multiple measures such as standardized test scores, grades, ratings by teachers and parents, work samples. (Feldhusen, Baska, & Womble, 1981; Feldhusen & Jarwan, 2000; Richert, Alvino, & McDonnel, 1982). The goal of an identification process should be to find indications that a child has special educational needs (Feldhusen, 1995; Alberta Learning (2000).

 3   It’s important to understand both the type and level of giftedness 
In addition to recognizing that there are multiple ways to be gifted, it is critical to recognize that within each area of giftedness, there are levels of giftedness ranging from mild to profound (Gross, 1993; 2000). Highly gifted students have difficulties establishing peer relationships (Hollingworth, 1942). They require radical acceleration in order to meet their educational needs (Gross, 1986, 1993, 2000; Silverman, 1989). 2

4   Giftedness does not guarantee achievement 
Although there is a correlation between intellectual ability and achievement, gifted students can perform below their potential (Lupart & Pyryt, 1996; Peters, Grager-Loidl, & Supplee, 2003; Reis & McCoach, 2000; Whitmore, 1980). Factors that increase risk for underachievement include family dynamics, school environment, peer influence, motivation, self-concept, gender, and poverty, (Peters et al, 2000).

5   It’s important to understand gifted students’ affective characteristics 
Gifted students have unique affective characteristics that educators need to understand (Coleman & Cross, 2000; Robinson, Reis, Neilhart, & Moon, 2002). Gifted individuals often show heightened sensitivity in their interactions with parents, teachers, and peers (Mendaglio, 2003). Perfectionism can affect gifted student’ school achievement and put them at risk for perfectionism (Pyryt, 2001). The intellectual characteristics of gifted students can foster positive or negative self-concepts (Mendaglio & Pyryt, 2002).




6. Gifted students benefit from an accelerated pace of instruction 
Through longitudinal studies (Lubinski & Benbow, 1994) and meta-analysis (Kulik, 1992), the benefits of accelerative strategies have been well-documented. The most comprehensive approach to accelerative practices is the Smorgasbord of Accelerative Opportunities model developed by Julian Stanley and his colleagues at The Johns Hopkins University (Stanley, 1996). The most applicable accelerative strategy is DT/PI (Diagnostic Testing /Prescriptive Instruction) which involves a cycle of pretesting, determining instructional goals, instruction, and retesting (Stanley, 2000). A popular variant of DT/PI in gifted education is curriculum compacting (Reis, Burns, & Renzulli, 1982), which also involves streamlining the regular curriculum to avoid unnecessary repetition.


7. Gifted students benefit from the opportunity to use higher-order thinking 
Curriculum models for gifted students routinely provide opportunities for development of higher-order thinking skills (VanTassel-Baska, 2000). Although creative thinking can be enhanced through generic curriculum materials (Pyryt, 1999), it is preferable to have higher order thinking process embedded in the content of the discipline (VanTassel-Baska, 2000). The Integrative Curriculum Model (VanTassel-Baska, 1986) is a prime example of how higher order thinking skills can be effectively integrated in language arts (VanTassel-Baska, Johnson, Hughes, & Boyce, 1996) and science (VanTassel-Baska, Bass, Ries, Poland, & Avery,

8. Gifted students benefit from self-directed inquiry in areas of passion 
Teaching for self-directed learning has been practice in gifted education for more than a quarter century (Treffinger, 1975). This component has been most strongly integrated into Renzulli & Reis’ (1985) Schoolwide enrichment model, Betts’ (1986) autonomous learning model, VanTassel-Baska’s (1986) Integrative curriculum model and Treffinger’s (1986) Individualized Program Planning Model. Although independent inquiry is recommended, gifted students need to be taught the skills that will encourage independence.

9. Gifted students benefit from opportunities to demonstrate knowledge in multiple ways 
A powerful addition to the style preference literature is the incorporation of expression style into program planning for gifted students (Renzulli, 1994: Renzulli & Reis, 1985; 2000). As operationalized by the Expression Preference Inventory (Kettle, Renzulli, & Rizza, 1998), opportunities are available for students to demonstrate knowledge of content through preferred modes of expression. These include: written, oral, manipulative, discussion, display, dramatization, artistic, graphic, commercial, and service. The use of preferred modes of expression is also advocated by Eisner (1997) and Pyryt (2002).


10. Gifted students benefit from early opportunities for career planning 
The need for career education, especially for gifted girls, is one of the strongly supported practices in the research literature (Shore, Cornell, Robinson, & Ward, 1991). The following issues make career development difficult for gifted students: multi-potentiality, personal investment, expectations of others, geographical and socio-economic mobility, lifestyle demands of occupations, and their ability to invent careers (Frederickson, 1979; Hoyt & Hebeler, 1974; Sanborn, 1979). Pyryt (1998) had proposed seven necessary career education components for gifted individuals: self-awareness, content acceleration, self-concept development, sex-role awareness, creative problem-solving, interpersonal effectiveness, and time/stress management.
4.   District Position Paper 
Belief Statement and Vision
Grande Prairie and District Catholic Schools’ mission is “to provide an excellent and inspiring Catholic education for our communities.”  It is our goal to create safe and enriched environments in our schools that provide opportunities for all students, including the gifted and talented, to continuously grow in ways that promote intellectual, academic and spiritual excellence. The purpose of this position paper is to provide a foundation that that guides practice and procedures related to serving highly advanced students.  
We believe that an inclusive gifted service model with flexibility, a variety of options and individualized programming will serve our gifted students well and positively impact learning experiences for all. “Gifted education has the potential to significantly improve learning experiences for many students in regular stream classrooms because many instructional strategies that have been developed for students who are gifted are now improving the quality of learning opportunities for all children (Alberta Education, The Journey, 2001, p.10).
 The goal of meeting the needs, of gifted and talented students, in regular classroom settings, is to create learning environments in which these students can fully develop their abilities and interests without losing their sense of membership as part of the class (NAGC EC Digest #E513).    Our vision is to build support, establish procedures for identification and programming and build capacity in staff so gifted learners will grow and succeed throughout their school careers.
Definition of Giftedness
Alberta Education has adopted the following definition of giftedness.  “Giftedness is exceptional potential and/or performance across a wide range of abilities in one or more of the following areas:
· general intellectual
· specific academic
· creative thinking
· social
· musical
· artistic
· kinesthetic”
Source - Teaching Students who are Gifted and Talented: Programming for Students with Special Needs Series, Binder 7, 2000, p. GT 17).

General Intellectual:
Students with exceptional general intellectual abilities have the capacity to think abstractly, acquire information quickly and easily recall what they have learned.  Some intellectually gifted students may be perfectionistic or extremely emotionally sensitive.  Programming that benefits these learners usually includes a combination of acceleration, thinking skills enrichment and independent research activities.  
Specific Academic:
Students with specific academic aptitudes have strength in a particular subject.  These students benefit from opportunities such as; compacting curriculum, subject-specific content acceleration and/or enrichment, inquiry-based learning, flexible groupings, independent study, and self-directed research opportunities in their passion areas.  
Creative Thinking:
Creative thinking is the ability to come up with many possible ideas to given situations.  Students with exceptional creative thinking ability exhibit fluency, flexibility and originality of ideas.  They benefit from opportunities for creative problem solving and programs that foster and celebrate creativity - e.g. Destination ImagiNation, Odyssey of the Mind, Future Problem-Solving Program, Shad Valley.
Social:
Social talents include leadership and interpersonal communication skills.  Students with exceptional ability in this area of giftedness benefit from opportunities for social interactions, such as debates, mock judicial and parliamentary proceedings and opportunities to initiate and participate in authentic leadership roles in their school and community.
Talented (musical, artistic, kinesthetic):
The exploration and development of musical, artistic and kinesthetic talent is a shared responsibility of the family, the community and the school.  Students are considered talented when they exhibit special abilities and skills that are well in advance of their peers (Alberta Learning 2000).  Areas of talent included are musical, visual, and performing arts, artistic and kinesthetic. 
Understanding Giftedness
Understanding giftedness and the characteristics and unique needs of gifted learners is the foundation for providing effective programming and services.  It is important that administrators and teachers understand that being gifted can mean exceptional intellectual ability, exceptional specific academic aptitude, exceptional ability to think creatively or exceptional talent in areas such as music, athletics, arts, leadership.  It is also important to understand characteristics of gifted learners because intellectual and affective characteristics, and common behaviours of gifted learners, do not always impact the gifted child or adults in his/her life, in positive ways.  Gifted learners themselves need to understand what giftedness is and how they can contribute to their own success and personal fulfillment.  The consequence of some characteristics associated with giftedness (e.g., sensitivity, intensity, perceptiveness, over excitability, divergent thinking, precocious talent development, and advanced moral development) is that the cognitive and affective needs of gifted students may be quite different than same age peers (National Association of Gifted Children).  
Identification and Programming
Identification and programming are important components of gifted education services.  Students who have exceptional intellectual ability, abundant creativity or a specific academic aptitude often require differentiated programming to realize their potential (Alberta Learning, The Journey, 2004, p. 14).  Early intervention is important so young gifted students continue to be engaged and successful learners as they progress through their schooling.  Identification and programming procedures need to be available to all students including minority and high-risk learners as well as successful students. 
Identification is based on various measures and might include; educational psychological assessments, achievement tests/evidence, ability tests/evidence, nominations (teacher, parent, self) and assessment/evidence of high creativity.  Decisions regarding the need for identification and gifted programming can follow from recommendations from educational psychologists and also from input from the Director of Student Services, classroom support teachers, classroom teachers, parents and administrators.  Appropriate programming options might include differentiation, acceleration, enrichment and/or highly individualized programming depending on level of giftedness and specific student needs.  
Staff development 
“An understanding and supportive teacher presents the greatest variable in the education of a gifted child” (Teaching for High Potential – Fall, 2010).  The unique qualities and characteristics of gifted and talented students present challenges to teachers who may not have had training in gifted education and related classroom strategies so staff development is also an important component of Gifted Education services.   
Teachers need to understand what giftedness is, what are common characteristics and strengths of gifted students and also about possible problems that might accompany advanced cognitive abilities.  They need to know how to implement appropriate differentiation strategies such as compacting curriculum and also know how to involve gifted learners in daily experiences involving problem-solving and complexity.  Equally important is the awareness that in some cases, it is necessary to drastically modify curriculum in order to meet a highly gifted student’s needs.  
Teachers who are knowledgeable and adept at implementing instructional strategies developed for gifted learners build capacity in their ability to challenge and engage all students.  “Cross-over” strategies such as project work, self-directed learning, literature-based studies, issue-based inquiries, and providing meaningful choice for students are examples of gifted education strategies that have the potential to positively impact all students.  An plan for providing professional development for all teachers will be a priority for the district in the upcoming year.  
Involving parents
Involving parents is an important part of providing gifted education services.  To ensure parents have the necessary information needed to identify giftedness, school handbooks will include a section entitled, Gifted Education.  The purpose is to highlight the role that parents play in recognizing giftedness and to stress the importance of early identification and appropriate intervention.    Information on the district website is available to help parents be aware of common characteristics of gifted learners, district procedures for identification and programming as well as how to advocate on behalf of their child.  
Conclusion 
The goal of Gifted Education programming is to implement district identification procedures and programming options to ensure success for gifted students within an inclusive Catholic educational setting.  Importance will be placed on early and ongoing identification and the provision of responsive programming for identified students and staff development for teachers.  With ongoing commitment to gifted education programming and services in the years ahead, our gifted students can be successful and live life to their full potential in Christ.  






5.   Current Identification Procedure (Referral Process)
The identification process is usually quite informal in the beginning and relies on observation.  Checklists and rating scales completed by parents and teachers can be considered as nomination and evidence of possible giftedness.  See Appendix H for a sample of a nomination document.  Other nomination forms are available from the district website and Moodle.  
Other evidence such as exceptional performance/product and school achievement can be considered when creating a student profile for a student who demonstrates gifted characteristics.  See Appendix G for form to collect information for student profile.  If a student profile contains evidence that a student is an exceptional learner and appears to need a personalized program in order to be challenged academically and/or to meet social-emotional needs, a formal identification process can be initiated.  This usually involves an out of district assessment completed by an educational psychologist (WISC) and the application of a Code 80 (Gifted and Talented) if recommended by the psychologist.  For Code 80 (formally identified) students, an Individualized Program Plan (IPP) is developed and implemented with strength-based goals and social-emotional goals depending on student strengths and needs.    
Students can be identified informally at the school level following a team decision involving the CST, teacher(s) and principal.   Informal identification can result following the analysis of nomination data, samples of exceptional performance/product or from district-wide screening tests.  Informally identified students can be considered for gifted cluster groupings in schools able to use this gifted education strategy.  A teacher of an informally identified student might find it helpful to implement a learning plan as a way to provide and document differentiation in place.  The learning plan is intended to support the school in planning responsively to students whose profiles indicate needs related to giftedness but who have not been formally identified.  See Appendix E for learning plan samples.  A recommendation for further testing, to determine the need for formal identification (Code 80) and subsequently the implementation of an Individualized Program Plan (IPP, can also be made at any time.  Parents can pursue further testing through the consultation of an Educational Psychologist.
See Appendix A – Flowchart of Current Identification Procedures
Appendix B includes District Brochures outlining identification and programming for gifted learners.  






6.   Programming Options
Appropriate programming options include differentiation, acceleration, enrichment and/or highly individualized programming depending on level of giftedness and specific student needs.  
Regular and personalized differentiation strategies are available in the regular classroom for gifted and talented students.  The Pyramid of Differentiation (Appendix C) outlines organizational and instructional strategies recommended in gifted education literature.  
Appendix D includes Instructional and Management Strategies recommended by Alberta Education.  
“Perhaps there is no intervention more completely researched and confirmed in the field of education than the efficacy of teacher preparation and professional development” (Matthews & Foster, p. 303).  
Goals for professional development in the area of gifted education will be outlined at the end of each school year following a review of evaluation surveys completed by students, teachers, parents and administrators.  

7.  Frequently Asked Questions

Q     Why is it important to identify gifted students?
A    Due to advanced cognitive abilities, gifted students may experience the following issues:  
Isolation – difficulty interacting/connecting with peers.
Behaviour – frustration and boredom which may lead to behaviour problems.
Intense emotion – depression, anxiety about world problems (e.g. hunger, war, and death).
Perfectionism – intense fear of failure;  unrealistic, self-imposed standards.

Q     Why is it important to identify gifted learners early in their school career?
A      Delay in identifying increases the chance of underachievement.  Although there is a correlation between intellectual ability and achievement, gifted students are not always academically successful.  If a student is identified formally or informally as a gifted learner, the school and home can work to ensure that the student is successful academically and also in the areas of peer relations and emotional well-being.  
Q    How can schools help teachers gain some basic knowledge of common issues (e.g. academic challenge, isolation, behaviour, intensity, perfectionism)?  
A     This minimal goal can be met through a one-time professional development session for the entire school, with the possibility for additional follow-up training for those who express more interest or who require further support with specific students. 
Q     Is cluster grouping the same as enrichment clusters?
A     The concept of “enrichment clusters” developed by Dr. Joseph Renzulli is not the same as the cluster grouping concept/strategy that inclusive school settings sometimes use to meet the needs of gifted learners on a daily basis.  Enrichment clusters are designed to bring enrichment experience to all students in a school every now and then but clustering gifted student means they are grouped together full-time and placed in otherwise heterogeneous groups for the entire school year” (p. 176 Teaching Gifted Students in the Regular Classroom CITATION NEEDED
Q     What do gifted students really need?
A     Gifted students need a faster pace, a smaller amount of practice with grade-level outcomes, an understanding of their independent work style, a teacher who is comfortable acting as a guide and coach, and opportunities to work with partners who are similar in learning ability, style, interests, and preferences.  They need this not because they are gifted, but because they are not average.

Q     How many students are gifted learners?
A    There are different levels of giftedness and corresponding prevalence.  Although each gifted student is unique as are all students, there are common programming options that research in gifted education supports as effective choices for gifted education choice.   See Appendix F.  



8.  Glossary
Ability grouping - grouping students of like ability to work together on a short or long term basis.
Acceleration – allowing students to move to a higher level of schoolwork than their age would ordinarily dictate.  
Achievement test – a test that measures what students have learned or have been taught in a specific content area relative to the expected achievement of average students;  does not gauge potential.
Cluster grouping – the practice of accomodating gifted learners in inclusive settings by grouping them in a “mixed-ability” classroom with a teacher who is knowledgeable in the areas of differentiation and instruction for gifted learners.  
Cognitive test – a test that gives information related to students’ thinking and reasoning processes.
Curriculum compacting – This adaptation is a flexible, research-based technique enabling high-ability students to skip work they already know and substitute more challenging content.  
Enrichment – general term for a wide range of challenging student learning opportunities outside of the regular curriculum.
Intelligence test – A test that measures children’s potential for achievement in intellectual pursuits.  
Inclusion – the practice where students of differing abilities and conditions are grouped together in the regular classroom.   
Nomination -  to recommend a student for the purpose of determining the student’s need for gifted education services.    
Portfolio assessment – a collection of student products used to demonstrate and measure achievement, abilities, and talents.
Twice exceptional – quality of being both gifted and having a physical, an emotional, or a learning disability.
Underrepresented populations – groups traditionally excluded from gifted education services, including gifted girls, ethnic and cultural minorities, economically disadvantaged students, kids who misbehave, and those with learning differences.  
Perfectionism – Having exceedingly high (often impossible) expectations about how one can or should perform academically or in other areas.  
Precocity - means knowing ahead of time.  Precocious readers, for example, read sooner than expected…but not all precocious readers go on to become gifted learners.  Conversely, not all those who go on to gifted-level achievement are early readers.
Problem-based learning – an instructional method that compels students to think critically, analytically, and cooperatively, individually or in groups, toward finding solutions to real-world problems or imaginary scenarios (based in truth) using appropriate learning resources.
Mentorship – the one-on-one learning relationship between a student and an expert in a specific topic or discipline.  The mentor supports and guides the student to develop in that area of interest.
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Either Teacher or Parent can start the process
Appendix A —  Current Identification Procedure
Informal Identification
Formal Identification
Teacher Nomination
 Checklist, rating scales, survey, current classroom assessment
 
Parent Nomination
 Checklist, rating scales, survey, history
 


Informally Identified
 Considered for gifted cluster groupings in schools 
 Compacting subject areas 
 Differentiation in lesson planning
 Encourage outside school events/competitions
 Implement a Learning Plan to support planning related to student profile
 Recommendation for further testing to determine the need for formal identification
 Parents can purse testing through consultation of an Educational Psychologist 
IPP– Code 80
Based on Ed-Psych assessment, IPP created and implemented by learning team
 ( Parent, Teacher, CST, Gifted Lead Teacher). Consider strategies such as clustering, compacting, DI, attending district planned event days
Additional Testing
 Level B/ Level C
(e.g. WIAT, EVT, Bracken, Key Math)
 WISC—district or private
 GATES (Level A), SAGES –2 (Level B)
 Educational Psychological Assessment
 Input from Director of Student Services
 
Create Student Profile
 Student history,
 Academic history, class performance, teacher tests, report cards, PAT results, Screening tests  (District Wide ) - information collected by CST and teacher
Meeting with all stakeholders to discuss further investigation or appropriate programming: This will include Brochures on District Goals and Plans for those identified as gifted, a list of Private Psychologists, The Journey book for parents to read.
  further  assessment ( Principal, CST, Teacher, Parents, Gifted Lead Teacher)
 

Appendix B – District Brochures
Brochures outlining district identification and programming are available at the district wesite and Moodle.

[bookmark: _GoBack]Appendix C – Pyramid of Differentiation


“Differentiation of the curriculum may be the only adjustment required for mildly and moderately gifted students, but the more highly gifted may require a more individualised approach” (p. 8, Policy and implementation strategies for the education of gifted and talented students:  Curriculum differentiation)
Appendix D   -   Instructional and Management Strategies for Differentation
	Strategy
	Description of Strategy
	Suggestion for Use With Gifted Learners
	Why Appropriate for Gifted Learners

	Compacting
	Assesses student’s prior knowledge on a topic.  Excuses him or her from mastered materials.  Plans for learning what is not known and frees- up time for enrichment or accelerated study.
	Explain process to students and parents.
Document pre-assessment and plans/timelines for accelerated or enrichment study.
Allow for student choice in enrichment study.
	Recognizes prior knowledge and allows for independent pursuit in areas of interest or passion.
Eliminates boredom.

	Independent Projects 
	Student and teacher identify problems or topics of interest to the student and plan investigation and synthesis for findings.
	Build on student interest.
Allow freedom, but provide scaffolding and guidance.
Negotiate and document criteria, goals, and timelines.
Use process log to document project proceedings.
	Allows for long-term in-depth work in areas of passion and interst.
Teaches planning and research skills.
Encourages independence and motivation.
Allows work with complex and abstract ideas.

	Interest Centres/Groups
	Offer enrichment and meaningful study for students who can demonstrate mastery with required work.
	Ensure the task is suitably complex.
Allow students of like interests and abilities to work together.
Involve learner in creating centre or group.
Allow large blocks of time.
Provide more depth in fewer topics.
	Allows opportunity for study in greater breadth and depth, and in areas beyond regular curriculum.
Allows for student choice.
Enables and encourages students to make connnections between fields and topics.

	Flexible Skills Grouping
	Students are placed into groups according to their readiness and needs.
Movement among groups is based on ability and growth in a given skill.
	Exempt learners from already mastered basic skills work.
Place required skill work in a meaningful context.
Ensure development of advanced knowledge and skills in areas of talent.
	Acknowledges quick mastery and recall of informaiton.
Provides opportunity for participation in advanced work and development of advanced skills, such as production and expression.
Allows independent work at student’s own pace.

	Tiered Assignments
	In a heterogeneous groupng, use varied levels of activities and approaches to suit students’ abilities.  Build on prior knowledge and prompt continued growth.
	Use advanced materials.
Ensure open-ended, complex activities that require student to transform ideas rather than merely reproduce them.
	Provides meaningful work with peers of similar interest and readiness.
Allows early exploration and application of principles.
Encourages broader reading.

	Learning Centres
	Provide stations or collections of materials learners use to explore topics or practise skills.  Provides study in greater breadth and depth on interesting and important topics. 
	Ensure learning-centre tasks that require transformation and application.
Build in student choice, rather than requiring all students do all tasks at all centres.
Monitor what students do and learn at centres. 
	Draws on and develops advanced thinking, reading, research and technology skills.
Allows for independence.

	Mentorships/Apprenticeships
	Student works with a resource teacher, media specialist, parent volunteer or community member to develop a project.  Helps students develop skills of production in a field and career awareness.
	Match the mentor with student’s talent/interest area.
Document agreements concerning roles, goals and progress for mentor, student, teacher and parent.
	Allows students to work on expert-level problems and tasks in relevant context.
Allows adult-level conversation.
Introduces student to meaningful yardsticks of performance.
Draws on creativity.

	Contracts/Mnagement Plans
	Establishes an agreement between student and teacher outlining arrangements for agreed-upon tasks and methods of completion.
	Focus the contract on concepts, themes or problems and integrate basic skills into required projects or products.
Establish clear and rigorous rules and standards for success in writing at the outset.
	Eliminates need for unnecessary skills work and places skills in relevant, high-interest tasks.
Allows for independent, advanced, extended study on topics of interest.
Encourages students to generalize, make connections and be original.  


Source – Teaching Students Who Are Gifted and Talented – Binder 7 Alberta Learning
Appendix E – Learning Plan samples
Adapted from The Cluster Grouping Handbook: A School wide Model   by Susan Winebrenner, M.S., and Dina Brulles, Ph.D.  
Learning Plan for Upper Elementary/Junior/High School
Student ______________________________________     School Year  _____________________
Grade  ________      	Age  ______    	      Homeroom Teacher      _____________________
Gifted Identification Areas and Assessment Data

Instructional and Management Strategies used for Differentiation
Check the strategies you plan to use and indicate the appropriate subject area(s).
Method						       Subject Area			Teacher
___	Flexible Grouping			____________________	___________________
___	Tiered Assignments			____________________	___________________
___	Extension Menus			____________________	___________________
___	Interest Centers/Groups		____________________	___________________
___	Learning Centers			____________________	___________________
___	Learning Contracts			____________________	___________________
___	Questioning Strategies			____________________	___________________
___	Compacting				____________________	___________________
___	Independent Study			____________________	___________________
___	Mentorships/Apprenticeship		____________________	___________________
___	Other:  ______________		____________________	___________________			
	
Description of implementation

Social-emotional needs being targeted

Evaluation of effectiveness
Definition of Strategies

Flexible Grouping
Grouping and regrouping students throughout the year according to readiness, interest, learning style, achievement level, activity preference, or special needs
Tiered Assignments
Varying the level of complexity, depth, or novelty of a lesson so students can go beyond basic requirements of an assignment
Extension Menu
A selection of topics from which a student can choose to pursue an independent study that extends the learning beyond already mastered content outcomes
Interest Centers/Groups
Way to organize students to work together on learning activities or projects
Learning Center
Location of a collection of students’ tasks and activities
Learning Contract
A signed agreement between student and teacher regarding specific tasks to be done by the student
Questioning Strategies
Using high-level, open-ended questions meant to challenge thinking and learning
Compacting
Giving students full credit for what they know about on upcoming unit and/or providing advanced students opportunities to learn new material in a shorter time period than needed by classmates
Independent Study
Ongoing in-depth research on a topic of a student’s own choosing
Mentorships/Apprenticeships
Opportunities for students to work with a mentor for guidance in a particular area



Appendix F – Levels of Giftedness

 Levels of Giftedness Table – Feldhussen, J. F. (1993).  Handbook of 1993 Certificate of Gifted Education. Sydney:  GERRIC, UNSW.
[image: ]

Appendix G – Student Profile for Possible Gifted Child
Student Profile for Possible Gifted Child – may include the following
Student History  
They learn new material faster and at earlier age, remembers what is learned forever, able to deal with concepts that are too complex/abstract for peers, has a passionate interest in one or more areas, can operate on multiple brain channels simultaneously and process more than one task at time, reads at an early age etc.








Academic History

	Class Performance
	Teacher Tests
	Report Cards
	PAT Results
	Screening Test Results (ach/cog)

	









	
	
	
	




Appendix H – Common Characteristics of Gifted Learners 
Intellectual and personality characteristics of gifted students
	Intellectual characteristics
Exceptional reasoning ability
Intellectual curiosity
Rapid learning rate
Facility for abstraction
Complex thought processes
Vivid imagination
Early moral concern
Passion for learning
Powers of concentration
Analytical thinking
Divergent thinking/creativity
Keen sense of justice
Capacity for reflection
	Personality
Insightful
Need to understand
Need for mental stimulation
Perfectionism
Need for precision/logic
Excellent sense of humour
Sensitivity/empathy
Intensity
Perseverance
Acute self-awareness
Nonconformity
Questioning rules/authority
Tendency to introversion


Silverman, 1993
	Bright Child
	Gifted and Talented Learner

	Knows the answer
	Asks the questions

	Is interested
	Is highly curious

	Is attentive
	Is mentally and physically involved

	Has good ideas
	Has wild, silly ideas

	Works hard
	Plays around, yet tests well

	Answers the questions
	Discusses in detail, elaborates

	Top group
	Beyond the group

	Listens with interest
	Shows strong feelings and opinions

	Learns with ease
	Already knows

	6-8 repetitions for mastery
	1-2 repetitions for mastery

	Understands ideas
	Constructs abstractions

	Enjoys peers
	Prefers adults

	Grasps the meaning
	Draws inferences

	Completes assignments
	Initiates projects

	Is receptive
	Is intense

	Copies accurately
	Creates a new design

	Enjoys school
	Enjoys learning

	Absorbs information
	Manipulates information

	Technician
	Inventor

	Good memorizer
	Good guesser

	Enjoys straightforward, sequential presentation
	Thrives on complexity

	Is alert
	Is keenly observant

	Is pleased with own learning
	Is highly self-critical


*1989 by Challenge, Used by permission of Modern Curriculum Press, an imprint of Simon & Schuster,Elementary.  Source:  Education Service Center – Texas Education Agency Staff Development Module


[image: ]Grande Prairie and District Catholic Schools
Teacher/Community Leader Referral Checklist  
	
Student Name: __________________________________________

Person Completing Form: __________________________________

Relationship to Student: ___________________________________
	Demonstrates Rarely
	Demonstrates Occasionally
	Demonstrates Frequently

	Creativity
	
	
	

	Asks questions, curious about many topics
	
	
	

	Generates original ideas on broad topics 
	
	
	

	Takes appropriate risks in thinking (speculates) and in action 
	
	
	

	Sees things in varied ways 
	
	
	

	Offers unique or unusual ideas 
	
	
	

	Adds details, elaborates, transforms or combines ideas 
	
	
	

	Effectively elaborates on ideas 
	
	
	

	Sees implications or consequences easily 
	
	
	

	Feels free to disagree 
	
	
	

	Finds subtle humour, paradox or discrepancies 
	
	
	

	Generates large quantities of ideas 
	
	
	

	Task Commitment 
	
	
	

	Sets own goals, standards
	
	
	

	Intense involvement in preferred problems and tasks 
	
	
	

	Persistent in tasks which may hold little interest 
	
	
	

	Enthusiastic about learning, interests and activities 
	
	
	

	Needs little external motivation 
	
	
	

	Prefers to concentrate on own interests and projects 
	
	
	

	High level of energy 
	
	
	

	Completes, shares tasks / products 
	
	
	

	Eager for new projects / challenges 
	
	
	

	Accepts responsibility for self 
	
	
	

	General Ability 
	
	
	

	Advanced vocabulary
	
	
	

	Good memory 
	
	
	

	Learns quickly and easily 
	
	
	

	Knows many facts about various topics 
	
	
	

	Generalizes skillfully 
	
	
	

	Comprehends new ideas readily 
	
	
	

	Makes abstractions easily 
	
	
	

	Perceives similarities, differences and relationships 
	
	
	

	Makes considered judgments and decisions 
	
	
	

	Affective Domain 
	
	
	

	Demonstrates appropriate behaviours in a variety of settings
	
	
	

	Recognizes personal strengths and differences 
	
	
	

	Has a positive self-concept 
	
	
	

	Empathizes and responds appropriately to feelings of others 
	
	
	

	Demonstrates respect for others 
	
	
	

	Participates in group discussion 
	
	
	

	Relates effectively within a group 
	
	
	

	Listens and responds actively to the ideas of others 
	
	
	




Teacher/Community Leader Referral… cont’d 

The purpose of the following questions is to provide us with a more well-rounded picture of the student applying. Any comments you wish to share with us, would be appreciated. 

Please provide any examples of things the student does in the classroom that may demonstrate advanced academic abilities or intellectual thinking? 







Describe this student’s work ethic and level of motivation in the classroom. 
In what ways does this student demonstrate an awareness or use of organizational skills? 







Describe the student’s ability to adapt to a structured classroom setting, follow routines and classroom expectations as well as coping skills during unstructured times. 




How would you rate the student’s ability to interact with peers and get along in social situations?




[image: ]



early entry 
grade skip
acceleration
regrouping  for subjects

Advanced Differentiation



Mentorships/Apprenticeships
Differentiated Learning Plan/ IPP
Contracts/Mangement Plans
compacting, cluster grouping, independent projects
Interest Centres/Groups
Personalized Differentiation



Breakaway Intervention groups
tiered assignments, leveled questioning 
setting learning goals, utilizaton of technology
Guided Reading, Flexible Grouping (readiness, MI, interests) 
Surveys/Inventories  (e.g. MI, Interest, Learning Styles), Class  Profiles
Implementing Choice
Regular Classroom Differentiation
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Levels of Giftedness Table –  Feldhusen, J.F. (1993).  Handbook of 1993 Certificate of Gifted Education.  Sydney: GERRIC, UNSW 



Not only are there different domains in which learners can be gifted, they will possess different levels of giftedness.



This table developed by Miraca Gross shows the levels of academically gifted students relating to their intellectual quotient (IQ), prevalence in the population and some recommended programming options.



If time permits, discuss the correlation between prevalence in the population and the levels of giftedness, ie: if you have a school of 360 students, what percentage of the school population would you expect to identify as mildly or moderately gifted?



This table also aids in the busting of the ‘genius’, exceptionally or profoundly gifted thinker and learner as being the only type that we are looking for as they make up only a small part of the general population.  It is far more likely that we will encounter students who are mildly, moderately or highly gifted.



If this is the case, then it is important to be aware of their characteristics and the appropriate programming strategies to support their specific learning needs.













			Levels of Giftedness			Prevalence			Programming Options


			Mildly 
(115-129)			
1:6                1:40			Enrichment in regular classroom
Modified curriculum
Curriculum compacting


			Moderately
(130-144)			
1:40               1:1000
			Advanced work
Challenges within context
Some forms of ability grouping
Mentorships
Single subject acceleration/single grade skip or early entry


			Highly
(145-159)			
1:1000              1:10000			Fast paced content work in talent area
Ability grouping at least in talent area
Acceleration options
Challenging academic enrichment
Mentorships


			Exceptionally
(160-179)			
1:10000          1:1million			Highly individualised programs
High school      university level prog.
Advanced placement
Radical acceleration (3+ carefully spaced grade skips)
Ability grouping in specific talent areas
Specific counselling services


			Profoundly
(180+)			
Fewer than 1.1 million			Radical acceleration
Early admission to university
Highly individualised programs
Specific program searches
Special counselling services
Ability grouping in specific talent areas
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