Process
The process is how students make sense of concepts, generalizations and learning outcomes. It is how the teacher adapts the instructional strategy and what type of learning strategies the students use.  Differentiated process focuses on such things as higher order thinking skills, open-ended and
problem-solving tasks, and learning at more complex levels. 
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Individualized Program Planning
differentiated in a variety of ways, including creating opportunities for choice, collaboration and meaningful research. Students benefit from opportunities to make choices, set goals, engage in self-reflection and participate in self-assessment. Many students who are gifted will benefit from processes that develop effective study, organizational and interpersonal skills. Flexible pacing, questioning techniques, anomalies and paradoxes, tiered assignments, and independent projects are all effective strategies for differentiating process.

Inquiry Based Learning
· Student plays a major role in defining the content through curiosity-driven question and in defining the pedagogy needed to actively pursue the answers to the questions.
· Well-implemented, inquiry-based learning is applicable to a broad range of students, but the expectations for talented students’ accomplishments can be suitably differentiated.
· The skills involved may be directly taught and practiced.
Compacting Curriculum
· As much as 50% of the general curriculum can be eliminated for high-ability elementary students in the regular classroom with no differences in achievement test scores
· When provided with professional development, teachers accurately can identify students whose curriculum should be compacted and report a willing to engage in the strategy, although they also acknowledge a lack of time to prepare appropriate instructional material
· The idea to assess high-ability students’ knowledge and skill development in particular content areas 

Flexible pacing
This strategy allows students to move through the graded curriculum at a different rate. Flexible pacing can take a variety of forms. Some examples include:
· allowing students to complete some outcomes more quickly and spend additional time on more challenging activities
· allowing students to do a deeper exploration of specific learning outcomes that are especially meaningful to them
· moving students to an appropriate starting point in the program of studies based on pretesting
· compacting or streamlining the grade-level program of studies to eliminate repetition of previously learned materials
· allowing students to move up a grade in one or more subject areas.

The goal of all of these flexible pacing strategies is to provide opportunities for students to spend more time on outcomes and activities that will enrich their learning. When considering options for flexible pacing, a gradual process may be most effective. For example, teachers could start by accelerating students through small chunks of curriculum and then move onto larger chunks after a number of successful experiences.

Questioning techniques
Questions that draw on advanced levels of information require leaps of understanding and challenge students’ thinking. Open-ended questions invite critical and creative thinking, and nurture the development of students’ capacities to frame their own questions. For more information on using Bloom’s taxonomy with students who are gifted,

Anomalies and paradoxes
Presenting anomalies and paradoxes can also peak the interest of students who are gifted. Glitches in logic upturn a tidy view of the world and create opportunities for students to enter into a deeper inquiry, become immersed in the principles and build a clearer understanding of a particular aspect of a field of study (Harvey 2000, p. 70).

Tiered assignments
Tiered assignments are parallel tasks that have varied levels of complexity, depth, abstractness and support. Students work on different levels of activities, all focused on the same essential concept or learning outcome. These types of assignments allow students who are gifted to work at a more challenging level. Tasks from one tier to the next should differ in level of complexity, not simply be more or less work. Designing a tiered assignment involves selecting a skill or concept, developing basic learning activities and then creating higher-level variations by changing variables such as using advanced materials, moving toward a more abstract concept, reducing support, making it more open-ended, and/or making it faster paced.

Independent projects
Independent projects let students identify issues or topics of interest, plan an investigation and synthesize the findings. Projects can offer enrichment and meaningful engagement for many students who are gifted. It is important to recognize that students may need to be taught the skills to do this kind of independent work.

Products
The products of learning are the ways in which students explore and demonstrate their understanding of content and process. Differentiating products means providing opportunities for students to demonstrate their thinking and learning in different ways, including written, oral, manipulative, discussion, display, dramatization, artistic, graphic representation and service learning. For example, conventional writing assignments may not be the best way for some students to show their learning. Some students may think quicker than their hands can write. An action product, such as a PowerPoint slideshow, videoconferencing or a performance, could be a better type of learning experience for these students.
Example
Students who are gifted often need to produce what Dr. Joseph Renzulli calls “real-life products” for real audiences. These products go beyond the typical research paper or report to alternatives that develop individual students’ talents and curiosities, and can be shared and used by others.
The main purpose for designing alternate products is to:
· broaden the range of students’ experiences
· expand students’ ways of learning and of expressing themselves
· challenge students in their areas of strength
· create opportunities for students to explore hidden talents and use gifts they might not otherwise use
· allow students to learn in a deeper and more advanced way through their preferred learning style
· create opportunities for students to develop organization and time management skills.

Higher-order thinking
Bloom’s taxonomy (Bloom 1956) provides a useful framework for designing learning activities that promote higher levels of thinking related to both process and product. Bloom proposes that at the most basic level we acquire knowledge and comprehension. At higher levels we learn how to apply principles and to analyze, evaluate and synthesize. Assuming that students have no background in a topic of investigation, they would move from knowledge and comprehension to application before working with the higher-order skills of analysis, evaluation and synthesis. The latter three levels are associated with critical thinking. Consider how the following chart of this taxonomy of thinking can be used to plan for differentiating products and processes for students who are gifted.  Other students will benefit from programming that involves one or more alternative learning environments such as the following.
· Cluster grouping: Small groups of students receive advanced instruction
in reading, mathematics or other content, or work on alternate
assignments.
· Pull-out classes: Students attend separate classes focused on special
areas of emphasis for students with similar interests or abilities.
· Out-of-grade placement: Students are placed with a higher grade for
certain subjects such as language arts, mathematics and/or science.
· Online or distance education courses: Students access electronic
classrooms via the computer, using e-mail, video conferencing and
direct linkage with teachers.
· Seminars and special projects: Students participate in interdisciplinary
studies, special interest groups or other projects.
· Mentorships: Students work with a resource teacher, specialist, parent
volunteer or community member to work on a project, develop skills in
a specific field and build career awareness.
· International Baccalaureate (IB): Students participate in special
academic programs that are internationally developed and recognized
for academic rigour.
· Advanced Placement (AP): Students participate in senior high school
courses that follow the prescribed AP program and students who
successfully complete examinations in the program may apply for
advanced credit or placement at post-secondary institutions.

Assessment
Differentiating assessment for students who are gifted can mean making
these students more active partners in their own assessment process.  Teachers can involve students in developing and/or using criteria or rubrics that will enable students to reflect on their own work and make adjustments throughout the learning process. Portfolios and other multidimensional strategies can also be used to differentiate the assessment process. 
